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In this unit, students continue to explore themes that have surfaced in previous
units as well as new ideas and concepts. In this unit, Korah, 250 princes, and Datan and
Aviram challenge Moses and Aaron as leaders. As in other sections of Bemidbar, th
unit is replete with the people’s complaints against Moses and Aaron. Students wj b
analyze the complaints of Korah and his company and compare their rebellion t@
previous instances of rebellion in the Torah. As they have in previous units, gfud
will examine Moses as a leader and discuss his qualities and attributes. St
also look at the relationships between Moses and Aaron and Moses anz d

d

will

Students will carefully analyze the words of Korah, Datan and and
Moshe. They will compare the claims of Korah and the claims of D@a Aviram as
well as the punishment of Korah and the punishment of Datan m. Students
will also identify repeating words and interpret the significanc %repetition. This
unit culminates in a final project in which students explore t o}

DY OV and a DNV DV NYRY N7oNN and are ask er they agree that

Korah’s words are an example of the latter. Throug unit, students consider
what is an appropriate way to criticize or complain,andvhat makes a critique or

epts of a NP>NN

complaint inappropriate, disrespectful, destructi njustified. Using the text,
personal situations, and current events, stud Mk about the nature of leadership
and dissent.

|. Themes that are similar to previoug un\s:
N/
- Moshe’s qualities of leadershi %
- The relationship between M&g anhd Aharon and B’nei Yisrael.
- The relationship betweenrgdgosMe and God.
- The people’s complaing ’%ut having left Egypt.
- God wanting to wip ei Yisrael.

- Moshe interceding,on'sehalf of B’nei Yisrael.
- God sending sle that wipes out some of the B’nei Yisrael.

[I. Them e new:

- An ed rebellion that challenges the leadership of Moshe and Aharon.

-T lon between the idea that the whole nation is ¥p and the idea of singular
%e individuals chosen by God to lead the nation.

- contagious nature of rebellion and the ability of someone to influence his or her
neighbor for good or for bad.

- What makes a complaint or critique appropriate and respectful and what renders a
complaint or critique in appropriate and disrespectful.
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Ill. Theological Issues

- To what extent can Moshe predict/dictate God'’s response to individuals who insult or
anger him (Moshe)?
- Why does God want to kill the entire nation when only a fraction of B'nei Yisrael has

rebelled?

IV. Literary Concepts

- Are leaders necessary in a community that is itself a holy nation? @Q

A. Literary Structure

o“o

Verse Theme \4
o Y
16:1-2 Who is rebelling? QQ ~
3 Korah'’s claim against Moshe. ,
4-7 Moshe’ first answer to Korah .
y 2

8-11 Moshe’ second answer opah in which he implies that Korah

and his clan are seeki riesthood.

@ v

12 Moshe calls for&and Aviram.
13-14 Datan and AE £ response to Moshe.
15 Moshe rispo e to Datan and Aviram’s words.
16-17 Mos\®third response to Korah. Very similar to his first

re%k se.
18-19 mm and his followers carry out Moshe’ instructions.

< s *

20-21 God tells Moshe and Aharon to separate themselves from the

People so God can destroy them.

Moshe and Aharon defend the people.

%,

God tells Moshe to leave the area in which Korah, Datan, and
Aviram are dwelling.

25-26

Moshe tells the people to separate themselves from the
rebellious individuals.
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Verse Theme
27 Datan, Aviram, and their families stand outside their tents.
28-30 Moshe describes the potential punishment that will befall Datan

and Aviram.

31-34 The ground opens up and swallows Datan, Aviram, and H‘%Q

Korah. The people run away in fear of being swallowe(@

well.
35 A fire comes forth from God and consumes the Is.
B. Key words Q~
WP ,ONP Q
DON LYNN/DIY 29
nTy Q‘

VTN 27N @
(NONY DYN) YTPVNIOYN ,NOM %
MMRWI IRVINN

NN NP NP :&

V. Understandings from Tradition%

In the course of this unit, stuﬁe&s will encounter traditional commentaries.

- Some students (the D nd Aviram group) will compare interpretations of Rashi
and Rashbam on an ous phrase uttered by Datan and Aviram against Moshe.

- The whole clasgw4ll redd a midrash about Korah’s complaints against Moshe.

- The whole cla i tead a Mishnah from Pirkei Avot that mentions Korah. Students
will discuss t rence between a DY DYDY NNY NPIDNN and a DY NPNRY N7DYNN

DIV an id¥ into which category they would place Korah'’s rebellion.

Orﬁn Yon of the Unit
% son I Pre-reading activity -- students begin their exploration of the themes of
adership, criticism, and rebellion.

Lesson 2: Students work in the N1 N72N to to determine who is rebelling. They
then split up in to two groups. One group works in the N2 N7 on the section
involving Korah and another group works in the N> N92N on the section involving
Datan and Aviram.
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Lesson 3: The two groups jigsaw and each group shares its findings with the other
group in the form of a dramatic reading and then a discussion. The groups then
compare the charges of each group and the response of Moshe to each group.

Lesson 4: Students work in the N5 N92N on verses 16-35 that describe God's
response to the rebellion, Moshe and Aharon’s response to God and the punishn@

that ultimately befalls the rebels @
Lesson 5: Students read a Mishnah that mentions Korah. After mterpretm@

Mishnah, students are assigned a final project that incorporates the Mish
Bemidbar 17, their personal lives, and current events.

Lesson 6: Students participate in a culminating debate on the n®;Korah 'S

complaint and Datan and Aviram’s debate. Q~
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Lesson 1

Lesson summary:

This lesson is an anticipatory set that exposes students to many of the themes
that are found in the Korah story. Using a scenario to which they can relate, studen
will begin to explore the ideas of leadership, chosenness, and constructive criticis
This lesson will help set the stage for the Biblical narrative and will provide the s
with a framework within which to situate many of the ideas and themes they
when they turn to the text.

|. Objectives Q

Students will:
1. Explore the ideas of leadership, chosenness, and cons riticism using a
scenario that is accessible to them.

2. Articulate one-sided viewpoints on a conflict.
3. Share their viewpoints with classmates who ha\% Ing viewpoints.
4

. Discuss the different ways one can express his thoughts -- both in terms of
tone and in terms of content.

HOMEWORK: Students write a prediction f@ will occur in chapter 16 based on the
classroom activity and key words that thaQe given from chapter 16.

ll._Preparation EO

A. Lesson segments !
1. oM ?
2. Reading of the gge .

3. Students are ass d to one of the two sides and write a statement articulating
and defengiig their position.

4. Students their statements in small groups.

5. The alyzes this activity and discusses what they learned from this
ac

rk: Students write a prediction of what will occur in the text.

%E:dent supplies

Pages 1-2 in NN n72nN

lll. Teaching Procedures

1. “DMnNOIATaPoy..” 572
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Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home. If you do not access to e-mail, students
may write their questions on Post-it Notes© and post them on a prepared piece of chart
paper on the wall.

DN 299N 1A INYYY DOOY NIANNN TINA DIOY MONWN NN 2INDY N
DIYRY 522 NTNPHIN NAINID MNTIVPRIN INITA NIDRYN IN MWD O

2. Tell the students that you will read a fictitious scenario al em for their
response:

The school decided that, in preparation for bec
two students from each class will collect mo each member of the
class. These students will then buy Bar an itzvah gifts for each
student using the class money. The schgo) thdught this would be a good idea
because this way no one has to buy i | gifts for every student.

Bar and Bat Mitzvah,

Let us say I had appointed and . (make up two
names. Do not uses names g ents in the class) to be the money

collectors and the stude o buy gifts for each person.

Now fast forward Ne& It is almost the end of seventh grade and the
class is very divi % debate has sprung up in the class. Some of the class
thinks that and are unnecessary and should
not get 1grchogse the gifts. They argue that everyone should be allowed to
pick ou‘r%’gif‘rs to give and two students should not get to decide. Some
of ents in this group will go so far as to say that
a are not fulfilling their job correctly and are abusing their
er. The other half of the class thinks that the rest of the class is just

alous of and and that they are doing their
% job very well.

This side of the class (point to one side of the class) is opposed to

and and the way they are completing
their task and this side of the class (point to the other side of the class)
supports and




PING 1w te-teb Epag TR oD

Please write statements that clearly articulate the position of your side of
the class. Feel free to make up details or situations that you think explain
why you feel the way you do (for instance, you noticed that
and don't give presents to the classmates they don't like
and therefore you are against them). Make your statements as detailed
possible and feel free to express all of your anger, frustration, hurt @
other emotion in the statement. When you are done with your indjet

work, you will be sharing it with others who agree and disagr'eeo

3. Students write their statements. Q

side.

- Each group should designate a “manager” who ma
has an equal amount of time to present.

- Each group should also designate a record(@m rites down the main

4. Form four-students groups, each group containing tw ? ts from each
t

hat each student

arguments of each side for or against t chosen students.
- Ask every student in each group to shar, ir Statements.
- Students, still in character, further de q issue.
tio

5. As a class, analyze students’ r ns to the scenario using the following
guestions: (You may ask the rg from each group to first summarize the
arguments for and against hosen students.)

- How did those classmate% were not chosen to buy the gifts feel and why?
- Those who did the accysin®-- what were the different types of accusations that
they made in tﬂﬁitatements (if they made any) and what were the

) ich they made these accusations?
- How do you thin two fictitious students who were chosen would have felt

the claims of both sides?
- What d'%ou learn from this activity about leadership, criticism, and

Yess?

6. Homev@e dents write a prediction of what will occur in the text based on
the acti y just completed and the key words provided from Chapter 16. The

pre%i& page 1 in the NN NN,
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Lesson 2

Lesson summary:

Students will begin analyzing the text by finding the main characters and
discussing the relationship of the main characters to each other and to Moshe and
Aharon. After identifying who the main players are in this story, students will be gl
to two groups. One group will analyze those verses that deal with Korah’s an %
followers’ accusations and Moshe’ and Aharon’s response. The second gr @z
analyze the verses that deal with Datan and Aviram’s accusations towar% and
Moshe’ response to them. Each group will be responsible for compley

pages in the NTNY N12N that deals with the verses they are analy

The questions in the NT1MY N72N are aimed at helping stu
about the claims of the rebels. Students will not be taught tha and Datan and
Aviram are automatically wrong. In fact, both groups will b ining the veracity of
the rebels’ claims. Thus, for both the Korah group and t an and Aviram group, the
larger question becomes: if the words of Korah, Data@ iram are (at least

KLrent

think critically

partially) true, what was so wrong about what they dr S is an important theme that

emerges from this parashah. @

|. Objectives

Students will be able to: &

1. Determine the lineage of the mgy Qcters and their relationship to each other and
to Moshe and Aharon using g falNy tree provided in the N> N12N.

2. ldentify the content of the aclsations levied by the individuals they are focusing on
(either Korah and his foll s or Datan and Aviram).

3. Characterize the tone accusations levied by the individuals they are focusing on
(either Korah and hi ers or Datan and Aviram).

4. Describe the wgy MosNe reacts to the accusations levied against him (both tone and
content). %’

5. Speculate a%o( y Moshe reacts the way he does.

[ r Moshe’s words and actions shed new light on his character or simply

reflect we already know.

7. Bec sensitive to the text that they are aware of the “minor” characters, from

ur tradition has extracted meaning.

% rmine the meaning of a word from its context.

9. &Mpack a verse with complicated syntax.

Access Skills
9. Identify the main characters in chapter 16.
10. Find recurring words or phrases in the text they are analyzing and infer the meaning
of their repetition.
11. Locate a specific verse in a complete TaNaKH.
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9. Identify key words: N1y ,0010 LYHXN/ODY 19
10. Identify key vv: NVI 00N ,NP.D,2. 72,00y

Il. Preparation

A. Lesson segments

- %

2. Students read through verses 1-3 and identify the key figures in thisﬁ

Students then complete the page in the N> N12N that deals with4ge Yneages of
and the relationships between the main characters. Students wi Nevruta.

3. Students are split into two groups. One group analyze@ri and his followers’

accusation against Moshe and Aharon and Mosheg igSRonse. The other group

analyzes the accusation of Datan and Aviram a e’ response.

4. Students work within their groups to complete t es in the N MY N72IN that
deal with the verses they are analyzing.

5. Each group fills in the column in a mas in the hoveret lemidah that deals

with the rebels they focused on (they fill her the column for Korah or for
Datan and Aviram.)

can be done over the course r three lessons.

B. Student supplies 5\
Pages 3-14 in m’@v
A complete TaNa’K

[ll. Teaching Pr%

1. “n&}fwbw 1972

ind your students that if they have any questions they should write them
n'their assignment notebooks during the lesson and email them to your special
stionbox address when they are at home. If you do not access to email put their
POst-ito Notes on the class chart.

NOTE: This lesson will probably talg ple class periods. Lesson segments 4 and 5

10
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NN

DNN 199N 1A NYYD DIOVW NINANNKN TiN DIOY MORYN NN 2INdY NYPA
JDIDRY 2w NTAPHN N2INID MIIVPRION INITI NIDRYN IR MOYD D1

2. Students read through verses 1-3 and underline the main characters in this story«
They then complete the exercises in the N 712 N72 N to help them understand

these characters are. Depending on the size and level of the class, you can ork
as a class and do this page altogether, or have the students work in nevr%

11
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O P99
297 10722 2 112387232 NPHTIZ TINY 20PN )2 DPINY INT) 12713 NPT NP2 NP NN
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‘1 9NP79Y INWIND YT 'N D2IN DYTR DI NTYNHI ¥ *DOY~17 DNIN 1IN JINK IV
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(8%
Q.
&
A\
O
D

@Q —2- YOON P3IAY¥ §3
X

they gathered up against (from the root 5np) - 5y YOnpn 1.
DINNYD >TN I ONNPY - DIP™1) 2.
raise yourself above - INWIND 3.

12
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?.'z 22 NNAVN DY NNOWN XY 1YONON 4

|
“m nap 1w

I |

ey =l Wy 0wy
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?@- ND TNN INA) APV DY 120 70 12X .8
PYN N
Nv a2

Q}. (NI ()

Q - 3- YOON P3IAY §3

Ind students of the many narratives in Genesis in which the eldest son receives (or

is%upposed to receive) blessings, the birthright and other privileges.

13
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MNNON 11D DHDN TRIN (JIX) OPINY 1NT PI) 12N 2D ¥ ONN .9
P N
ND A2

1IN VN TH DTN JIN) OPIAN) INTY NNX NDO NPND N2 NN . 9Y 10
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3309 §5 plc PIApNI ApY’ fe Uen R3¢

)]

NP DY DXTNIY WX 2509 NIINN NN o»-ga VN .11
¥

(@A
Q~ IYIN 'Ig)p
Q pg~elc

SN DOWIN PN DIWINN DN D’V;))Q*%@I\UDN ,NONN DMPIN 299 .12
T

IN NPNY DY NON Y1 Y INI)
@ oy
@ DVN

,& D>129)
4N YDON D3IAY £3
AN

3. Once students have succesgully ompleted pages 2-3 in the NN NN, split them
to

into two groups-- one gro dy the complaints of Korah and Moshe’s response
and one group to study §%plaint5 of Datan and Aviram and Moshe’ response.

Explain to the c explicitly that each group will study one of these topics.
Make sure eachgStydgnt knows that there are two main narratives included in this larger
story and that\e/ roup will specialize in one of them.

ding on how large each group is, you can either have each group work as
tog one large group, or ask students to split into groups of two or three within

%po p. Included below are the pages from the N5 N2 that each group should
lete:

KORAH GROUP: Pages 4-8 in the 01 n12N
DATAN AND AVIRAM GROUP: Pages 9-12 in the N1 n72mnN

14
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4. For the Korah Group:

YT ' 02N DYTP 092 NTYD™92 2 “DI9727 DNYN YIN INN I NYn oy t'-pn )
N bj? 5y INYIND
M99y Yan NYn v

(elc 2505 ‘filc) W3 PIP (/N PIDHYINDN A7) 13 PV 12T 0 DY

MINN DPIDIAN NI NN NININY nb:mQwan 2

NUN oPIDo
NI NP SV (complaint) NHONN Vo) )
nwn Sv (physical) YN NINnN @ 3

VN SY NHIYNIN NIV Q/Q 5
y 4
YN SV MIVN mwmQ) I

NI NIP OV NNONN NN DOV DM .3

?Q N p'pIaE A ple HNE preizp piid plc

"DWTR -- DYVNNYNIN -17 N2y NN NNINX DN PN 'O P79 ,0MPN P91 4
MPTIN NP OV a?ﬁ YO ONN (TPYON NYIN) YO P9 NONN YIDY 29D
3nic §>8 ¢ ) c pINIe P15 UnJle ple p'e3p UNJlc 176 YDA Jedi |

fe %68 ' '@N ¢ blc_p'e3p automatically Ief unJlc Jale er3p r'»d i

23D S > P ¢ »3¥» I —— 13! PP

Q ~-H— HOON P3IA¥ §3

S

they gathered up against (from the root 5np) - 5y Yonpn 1.
DINNYD >TN I ONNPY - DIP™1Y 2.
raise yourself above - INWIND 3.

15
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NIPNIN NTY) NP DY DDND MOINY NN (continuum) NN DONNNN DIPNA NID .5
3N Yo

(praise) Nav (discussion) Ny condemnatio

DTV NP YI2TY YN DY NIANNN NN 1@%¢

Q\\’

Q

/
N2NNN NNXIPEN 12000 NN PR ,DINYT 97 JINND % NN NINNND NI NIINN .7

Q/ INNNN O NN IPIOM WY
A 2':

é\/

»

A J

*
DONIWN INZDADR 1y XN 110 ,00NYT90 iNTy NP9 iy Nwn N3N 71091 .8

. FNND »ce

gv
R

N — 60— YOON PIRY I3

&
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XY PPN P YITRD TN 197NN D YT 992 N2 INTY DI O NIP-ON 12T D
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fire pans = MinNY 1.
incense = NLP 2.
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NN NYN SY DYND MY NN (continuum) INHNI DRNNN DIPNI PID .23
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For the Datan and Aviram Group

DT NP NIPZYN 2 OYRD  12¥3 NI 1IN 207N )3 DPINA) DT NP2 Y0 nown

Y2 290 NI IONND N T 090WnT03 00y “NHYNT? 12793 NIpnn» Y aon

TN MWD I IV 7P N I DN DU YD D) NTY TN 1Y INM NN
ODR TR NN N9Y SNINY) DNN TN 10N 8D DDNINTIN 19RO NN
—————————— MNP eIN——————&

'N PID92 DI 1IN VIYY ow_);z_gc@ m .1

PN

é
é M9 YT TN NN M 3

< DT7900 - DTN DT N
PN -NYN @

DPINN DT N‘@Q YN 7)) DIMONNY DWIND DN DPIAN) JNTY DIDN NN 4
d ININD NWN DY NI O THID NN

D3 HA3 Pc ¥ 10 Icf Id» 308 Dere’ AL & HNIE pddlc 1o p¥f darze &N Id»

A\/ 0IDIc)

v

@ — 10— YOON »3R¥ §3
5 ' N2 NY DIND - NNN2 1.

from the root v, rule over -979RwN /7PYN 2.
vineyard - D72 3.
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pay no regard - 191 DN 5.
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Formative evaluation opportunity: Studen%ﬂtles to explain the usage

of the "wa7) 250 nar YIN'. reveals their understanQ’ e import of this phrase.
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Note: We are not following our usual course of first having the students provide their
own explanation, and then turning to the traditional commentaries, because the
phrase has difficult syntax. Looking at two commentaries that present idiomatic
interpretations might help them devise their own.

pde 11 mMooa "ONN" NN NN 3PN
The question above is difficult. Students may need help understandi
words and applying them to the text.

"NP7YI N2 WYY NN NP7 N2TY NIN DN (:D7IMN DPIAN) m-rlz__ £7

hi's

SN )2 TN (to cheat i.e. to blind) MY NP2 NWNY'=TPIN ... VYA @\mw MIN D"V

D"2W" IX "W DY D00 029 IMN) "IRIN DN DVIND P wN NN 100NYT NN
IPN MY 1IN T
P D »ice

1T-Y" DI NYNZLIN 1NT DI NN 009y OYNa .12
0¥ IIc 1UPIc DINOE DOIN IPIC REIN DY NI DINE PIINN UIle Ppd

& JUNlc

Formative evaluation gnities: Students’ abilities to rephrase in

Hebrew and to infer tone of v emotional content can provide information on

their comprehension of the gegiRen
NMYNIN DPIAN) 1NT OV 1 N1»Y NN (continuum) MM NN DIPHNI NOD .13
3N oD

I * I |
*
(praise) N2 % (discussion) NV condemnation

§Q 100 NN NY O7AT NYOY X NYN 14

pde PIP» Dic dApf Ief .1
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PIN 30IC Plc P¥I» Icf .3

22




PING 2w Pt Epag MR T

DXPON NP HIANDM NXIAP D35 NINID 1N NIXIAP SNV NYN AT NYOY NRIPONN .1
NP 935 DY (14 NONWN) NWN MIT

1 :14 NONWN (DYPON PYAIC) N3 38 PEPA N N¥I]
3-2 :14 NHNWN (0PN M3x ¥ 5UED #2 NN

— 12— YOON N3IAY §3

&
S
Q-
3

23




PING 2w Pt Epag MR T

A NUN AT YA PN DD AUND T3 DPIN) 117 99 1Y0a DY 13y 199NN 18
0PN NT DY INYLN
3% ¥ 30ep» fAlc PPIA3 YDA Ife 0¥d» e ICGAN INIIC HeNe eIcID A3

AL Id9e VX6 Icd p5 1HNIc pe HNG vep Ao D Ief

DPIN) INT DY MIYLY DNVYP KD NWN 2T OV DOPON DY

N3 P
NWN ,DINYTY NHNY .20 NINY YINN NP DPINY YNT 110D NNY Nwn 03 Qm 18
1122 MY
laDe NI A3 I ERUND 1Nl PRPIEN. PYAIC (N3 do HOPPRDEYEON I ‘filc
P¥» N6 F'eR Ichc N3 SN D Icd
(TNN2YINT) 1"V PIDOA MY NWN DY DN NN (Charact ' MMIND OO PN .19

NNYY NYPA N

AT ’D'JD AMINNY PN mmw@

noan

("DPNININ JORIN NTON mz@ 192 72710 NWN NP ,0ONYTY .20
PP Dce

\

Y NIWNL NWN HY D’?DD mo»¢ (continuum) MMV DINNNN DIPNIA NHD .21
21N )1ON MPNIN

(praise that N1y @E (indifference) MW TN Dy

this was brought
to his atte

J

? — 13— YOON P3IAY §3
A

24



PING 2w Pt Epag MR T

NN DYIND YT DPINY INT IV DD 192-99 OYId NWn D ,DINYTY .22
peNd PNIc P D filc P ING Ierpd “ersr Al NS Frlc” WA 1exeD P D filc
P ) 39 Dl FNPD Den D 'filc llc P3INe pralic YN PY» Pic DNON  Iarne
»O3IN pP¥ V¥ P (Pryale (N3f

»Ex¥ MYND DIV NN m@%zs

10Y9 N2 T2 93 WIN MD m‘wab TS PN .24

ere» dored 1fy Ik per peN px K338 18 Icf pe pilc PRI (P3 ) »1HD Hdce
»h¥Ne DB PN Ied PP pYAl [P3 o PRIIDDD I8 2> enel §i>' 5%
L01IC 3N PIAIN PG mng p»fe p'IND il

P,
— 14— YOON m%f?

25




%3!)((? 2 NV

Po-tip mpng R Bieg

5. For Both Groups (upon completing the worksheets on their verses)
Each group only fills in the column of the chart that deals with the group they

studied.

Summative evaluation opportunity: Students’ abilities to use this chart can
reveal their ability to summarize what they have learned. Q

This chart can be found on page 15 in the N1 NN, o~

0PN DT

NI NP

Q oy (claim) Myon
/ nen

DT DY )1V

YN DY NIANHN

nYNn Sy 1vn

DRINY DYV IX DM
(D919 DNNY NND 1INON)
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Lesson 3

Lesson summary:

This lesson begins with a dramatic reading. Each group performs its
previously-studied section. Students take the roles of specific characters and read
verses with emotion and the proper tone. After the dramatic readings are perfor Q
the two groups are “jigsawed” (students from one group are mixed with student
another group) and each group shares with the other group what it has learn

the claims of and responses to the rebellious group they had not initi
Finally, each newly-formed group completes questions that ask th@ mpare the
claims of and responses to Korah and Datan and Aviram. Byt f this lesson
every student in the class should be familiar with the claims gmorah and Datan
and Aviram and Moshe’s response to both of these grou&.&

|. Objectives Q~

Students will be able to:
1. Summarize the content of the accusatig d by the individuals they had not
initially focused on (either Korah and i%wers or Datan and Aviram).
2. Describe the tone of the accusatio®evied by the individuals they had not initially
focused on (either Korah and hi %o rs or Datan and Aviram).

3. Identify the recurring words or bs in the text they had not initially analyzed.

4. Describe the way Moshe re the accusations levied against him by the group
they had not initially studigéd. (doth tone and content).

5. Compare the claims of h and Datan and Aviram.

6. Compare the answgr oshe to each of these figures.

7. Discuss whether, 's words and actions shed new light on his character or
simply reflect wh already know.

8. ldentify wop#ts br phrases that repeat in the entire section (both the verses dealing
with Korah he verses dealing with Datan and Aviram.)
Access Ski

yYords: N7y, D021 LYNN/DOD 29

10. | ey DVIV: XVW),DN.P, NP0 ,0. 72,00y
, aration

A. Lesson segments

1. o7

2. Each group meets one last time to prepare a dramatic reading of their verses.

3. Each group performs its reading for the entire class.

4. The groups are jigsawed (every new group should have four students total -- two
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from the Korah group and two from the Datan and Aviram group). Each group shares
its completed column of the master chart.

5. Students work within their new groups to complete the other column of the master
chart (the column pertaining to the group they had not initially studied).

6. Each group (the new groups) works as a group to complete a page in the N7
N7 that asks students to compare the two sets of verses.

B. Student supplies Q@

Pages 14-15 in N2 n12N
A complete Tanakh

lll. Teaching Procedures O :
1. “DMnNOATAPoYy..” 972 Q
Remind your students that if they have any que %ﬁey should write them
down in their assignment notebooks during the less mail them to your special
ou

e-guestionbox address when they are at home. not access to email, place
Post-ito Notes on the bulletin board. E

DN 29N .1 NYYY 0ODY N &-ﬁm DOOYW MONVN NN 2iN0Y Nvpa
DIYRY 522 NTNYHN NI VPRON INITA NIDRYN NN MDY DD

NN

2. Groups prepare their draq‘%c;re ding.
are a dramatic reading. Inform the groups that they

Instruct each group r
should assign parts to g members of their group. There should be one student to
play each character s a Y. The group should practice once or twice.

Listeni;g.to the way the students read can give you a sense of their

comprehensio e|.*

3. Each g@\!rforms its dramatic reading for the class.

4. Jdi e groups.

%} Split the class into new groups of four. Each group should have two students
the Korah group and two students from the Datan and Aviram group. Students
begin by sharing the column of the chart they completed and adding details about the
groups they examined. Students should use the chart as a jumping off point for their
presentation -- they should include as much detail as they can from their original work.

5. Each student completes the master chart.
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Every student in each group is now responsible for completing the other column
of the chart. Walk around and make sure that students are not copying from their group
members who had originally been in the other group. Students should really be working
on their own and may ask their classmates for help should they encounter difficulty.

6. The groups of four work on the following page from the NnT1n> N12N. @Q

00\\)
Q.
Q
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Lesson 4

Note: This lesson is a long lesson and might require an hour-long session. If that is not
possible, you can divide the lesson into two in between lesson segments 5 and 6.

Lesson summary Q
In this lesson, students study the punishment that Korah, the 250 leader, @ ,

and Aviram suffer. A number of themes surface in this section. The major themeg¥ that

of retribution and punishment. Students will think about whether the punigh its the
crime and is fair. Students will compare the two different punishment e given
and will evaluate which one they think is more severe. Q

A second important theme in these verses is the idea that & ion with evil
people will lead to evil. In these verses, God and then Moshe e innocent to
separate themselves from the evil people. A third theme th e out of these verses
is the question of whether observing evil without speakin akes one evil. To what
extent are the rest of the people responsible for the reb Korah and his followers

because they did not speak up in favor of Moshe an

|. Objectives

Students will be able to:
1. Recognize the fact that Korah and &)Ilowers are carrying out Moshe’s original
directions in verses 18-109. @

2. Recognize the pattern of God g to kill the whole people and Moshe standing
up for them and saving then% death

3. Evaluate to what extent tie pedple are or are not responsible for the rebellion of
Korah and his followe(s.

4. Evaluate the idea tQa can become evil by associating with people who do evil.

5. Use a midrash t a new light on the text.

6. Identify the two p hments that God gives and which punishment was given to

which groyg#? ,* ,
7. Discuss wi the punishment fits the crime in each of the two cases.

: lay on words that leads to a moral notion: midah kineged midah.
9. key word: NTY

€
%ﬁentify key DWWV XVW) 000 ,Np0,0.72,00Y

solate the w9y from the Biblical form of the word and then find another word with
the same wv.
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Il. Preparation

A. Lesson segments

1. o7

2. Anticipatory set

3. Analysis of verses V"-N" Q
4. Class activity: evil by association @

5. Analysis of verses y'2-'2 Q

6. Analysis of verses T1"9-1"

7

. Analysis of verses N"9 00
B. Student supplies O
Pages 16-22 in NNY NN Q 2

A complete TaNaKH

lll. Teaching Procedures Q‘
1. “DN O Ta PoY.” 1572 @

Remind your students that if theyJ&i any questions they should write them
down in their assignment notebooks e lesson and email them to your special
e-questionbox address when they ome. If you do not access to email, place
Post-ito Notes on the bulletin bo

R} A]

‘ DX 29yN 1> Y’Dobw NMNINNN TINA DIOY MONVN NN 2INDY NYpaa
DYNRY Dava 1 N2INOY MITOVPNIN INITA NIVRYN NN MDY DD
-

Q}.

2. Anticipatowssé
In t Sdents that they are to pretend that they are the dispensers of justice in

the wor k them to write down what punishment they would give Korah and his
follo d what punishment they would give Datan and Aviram. For each
pu nt, they should explain why they chose that particular punishment.

%nalysis of verses v"-N"™

Students complete in hevruta the following page in the N> N12N. Make sure

each hevruta has one student who was originally in the Korah group and one student
who was originally in the Datan and Aviram group. Each time this lesson calls for
hevruta, use the same hevrutot that you are using for this lesson segment.
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4. Class activity: Evil by assaq&on

This next lesson ent consists of a role play that helps students think about
the idea of of becomi y associating with evil. The idea of separating oneself from

evil is very prominegt in¥he verses that follow.
Choose @udents to act in the role play. Hand each of them a piece of paper.
p

Three of the hould tell the students to act in an inappropriate and rude manner
toward th Kw. The fourth piece of paper should instruct the fourth student to

behave taneously but to stay close to the other three students. (You may wish to
setu esks in a cluster and ask these four students to sit at these desks).
Th eces of paper can be found on the last page of this madrikh. Don’t tell the rest

students that the group of four has been given special instructions. Ask them to
h and observe.

fire pans - ynANY 1.
incense - MLP 2.
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In this role play, you, yourself, will play the teacher. Tell the four students that
recess has been cancelled because you needed more time to teach Torah. Three of
the students will be very rude and will complain. Observe how the fourth student
behaves. Regardless of how the fourth student behaves, point to all four of the students
and tell them to get up and go to the office. The idea is that you are grouping all four
students together despite the fact that only three of them are misbehaving.

‘ 1. What did you notice in this role play? < ,'C \
. Were all of the students misbehaving initially? E

hy did (name of the fourth student) eventually start actin% riately herself?
i

Then tell the students what directions all the students had received.

What are the two dangers of sitting next to or associati% people who do the wrong

hing? (1. you might get punished unjustly 2. you mi lly begin to do the wrong
ing yourself.

@»
Before this discussion ends, instruct s %lo look for these ideas in the verses

they are about to study. &
5. Analysis of verses v'2-"2 O
oﬁ

g page in the N2 N12N in hevruta. Use the

Students complete the f!ll
same groups that you ha($s~ ment 2.
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get angry = 9Npn 1.

withdraw = oyn 2.

remove yourselves = N) Y0 3.
wiped out =3991719 4.
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A\
Note: We do not know with certamhere Korah and the 250 people are. Korah might
be with Datan and Aviram (sln%they are at N77 o). Or he might be near the 57N
ee verse 18-19). Discuss this textual ambiguity with your

TV offering up his fire p
students. Begin the c@ lon by having student volunteers read the relevant verses

(18-19, 27) and then em where they think Korah is. Tell students that they must
back up their angwer with words from the Torah. You might want to have every student
write down thei%ﬁ as to Korah's whereabouts as well as the words on which that
guess is bas% then have a discussion.

N
¥
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6. Analysis of verses T1"9-1"

Students work in the same groups to study the verses pertaining to the
punishment of Datan and Aviram.

vv:u-n 'DN') t:m:rh b:> ﬂN -mb mb:: ’-m Nb TN ﬂbm - ) INN) 2D DY)
YN DTND” b:> N) DPHI"NN) ONN yb:mw OTIN NN ang. RN WX NN
TIFN TN NIND D'vbv DOM NYNY OPN DY 'wm'b:n D 2 :¥1DINDI N mv‘:

NIND uvb:m 19 1IN D D‘va YO) D-Q/ TN ‘Jm\w-‘:m ™ bﬂv.

—————————— MR eDN————
:YOPN PONY NIND NN .1
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INJ¥ eI Y - ND DI0Y

& N PIDAI NN DY NIVNN NN .2
N\ 3x fex Ich » n'fed H1d I 13 A D

~\ MOOYTY ONX PR INDNN DDNPN NN DY N M
rede fra Pyl (N3 fx YN oD D dove URF
NYIL NN NN YN 20D KD AN ,DONYTY - MAZN NDI" N .3

HOND Mca
?\_,% — 21— YOON »IR¥ §3
W
S they withdrew = yoy» 1.
%Q next to = 01N) 2.

little ones = DYVY 3.

the lot/will be dealt to them = TR /NTRM 4.

a new creation, something unheard of = X72> N2 5.
swallow = Ny 6.

spurned/ despised = aﬁr_;z; 7.

burst open = ypam 8.

ran away =y9) 9.

38




PING 3w te-tebopag MR o

:WITHN NN INIPN ]
NP WD PN ,)D DN DY IR PN NIN - D90 NP 2 .. HWND N NP NI
7270 NN (exempts) NYVIA NNDHN NPVYII SNV DN DMV NN NI NIND 9 DY M3 NN
D2 0N 729N NN DN ND VN DT NMIVNDN )1

TN WA VN SY PN TR NP SV MYVz
PUIED PIIC PPE YON DN Ied p1 PP 65 pic |

(572"

VIV NN NN YN 200 XD DN ,WITHN mb\}
e [¥I6 »eN

CHIN P PHE [¥16 1D HIBNDI PPN P,

D ,0" PIDS 9D NN (DYNY NPNHKN IN INPY) DTN DI ) Z DPIN) \NT ON 4
oYY
yi Q »eN Dlc née Icf »a
.

10TV NN D PIDS 19D ,mnm@mm NZ2IN) NNNY) NNTNN DN .5

% 3 NI 10%¥D» PIYIIC) N3¢
h’%)

DJ’K. TIVOV 7910 NN - "DNY W9 DN 1T .6
3 ,aGm YIWA DPINY NT WNNYN DPIDS 1PN 7

! »h) Icf MHNN DI YIIN DN NN 8

N& A DT NN 9
»5 MNGlcs 935 PY PIIRKN D Phi “iy Ief” Inde Pyl (N3e IeD Hnle pHedle
103 fe e IcORINM 0213 31% IBNE 1D P'6I3160D HIN_ 3D H3IN Je N3

. PRI

@ (2"513"D DPIDAA WINDN 3R 1D WIIYD NN DD M) .10

P e @ Af pIoON M b 55 e)¥» Pl vJ‘;n PYAIC) (N3¢ 57D PIODN INA
DD ¥

ard to Korah’s death.
(NOPLN Y9D) N2 1227 ON NP WYY TNV %A DY NIANND NN .11
»ce 137 P PEe 1IIND P D INIA P>

u@\ hould walk out of this lesson segment understanding that there is ambiguity
o'\

—22- YOON N3IAY §3

39




PING sawvw  te-tebopag MR o

7. Analysis of verses n"

In this lesson segment, students examine the fate of the 250 men who rebelled
against Moshe and Aharon. They should continue in the same groups.

ToPn ’;m_p)g YO DN DYNND TIX IINA T NND NRY? \’J@

(MIYIN b: 9 1IN, ND ;12 1215N) YD PID93 1)

N
é\bm 'cJ.

There is little reason to think that Korah is included in this group. |nce it is not
entirely clear whether he was swallowed up by the earth, it is OSRIDIE that he is
included in this group of 250 men. Thus, we leave itas aq I8 mark. NZis also
correct next to Korah, since his death is never explicitly ned .

DIGPD 'RAIPN ! D NIIND NN NPD PN NN .2

(N 7092 HYINDN AN7) %%' M7 NN NN N7IND NN Y 3

,gwlcwm >f DIGP IAIPD NN mpJ’ P»

\ é 1N 2509 NP D 4

elON PN P>

DVYTP DY NTYD” Z DV MYV NONN DVIND DY DTN NN TN OPIDS 29D .5
TWND 197W) ONY NTIWNN ("N IDP72Y INVINH Y1710 'N DN

SEINTE S % R 6P A nm}‘ pdin'e PP Hced) pwch‘ e'e DINSH PIc pw&‘ [lce
o« 0¥ Plc &L PP A lcf ¢ D PIODA NN D3N

.....

3nlc §54 pure P'IPAN e N'IN P IIND P11 Ied elc 2505 JING ‘A PGP

— 23— YOON N3IAY §3
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Lesson 5

Lesson summary:

In this lesson, students study a Mishnah from Pirkei Avot that mentions the story
of Korah as an example of a ©»w DWW NRY NoNN. They must first try to define
key concept of the Mishnah: Dnw owY. They will then be assigned a final projec Q
they may begin in class that incorporates this Mishnah, the Korah story, and

from students’ personal lives or current events.
|. Objectives 00

Students will be able to: O
1. Read and understand a Mishnah.
2. Determine the connection between the Mishnah and B ri6.
3. Interpret why the Mishnah specifically chooses the Qstory as an example of a

DIV DYI NYPRY NPDNND
4. Find an example from their personal lives or fr nt events of one of the two

types of conflict about which the Mishnah speaks?
5. Write a final essay that incorporates the E@r

Il. Preparation &
A. Lesson segments O

1. PO72

2. Reading of the Mishnal&a&l a class.

3. Distinguishing betwe?g NY DYDY NONY NRYNN and a ©nY DY) NYRY NRvNN
in pairs. §

and the Korah story.

4. Join every two p gether to share their charts.

5. Final proje@sig ent
*
B. Studen
@ NTRY NN

ete TaNaKH

Eac hing Procedures

1. “mm 272 PDYY..” 1072

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home. If you do not access to email, place
Post-ito Notes on the bulletin board.
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NN

DN 29N 1A OINYYY DIOY NNANNN TiN2 DIOYW MONYN NN 21N0Y Nwpa
DIVRY 522 NTNPIN NAINID MITOVPNION INTTA NDNYN NN MDY 091D

2. Reading of the Mishnah as a class. @:

Begin by having various student volunteers read the Mishnah aloud. T
has a definite rhythm and after this rhythm is found, students may have aN\edgkier time
understanding the Mishnah. After the Mishnah has been read 5-7 tim
students to summarize the basic meaning of the Mishnah in Engll 2 you think
students have a basic understanding of the Mishnah, split theQ~ ups so they can

work on the questions.
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> DpNNd P90 ‘DY DoYY NNy NRivnn 92 ¥ 1) NN
DPINY NOID PN, DY DY NPNY)

HNPYY 990 NRIYNN T 1DNY DYH MDY NRIIND NN TN
ANTY 921 NP NPIDNN 1 100Y DYDY MPNRY)

792070 NN 1@@

o~ v/

DWY NPNY NPIHD | WY NPY NRIvND QU
o0y o0y e

V
VN DY NN NN

Qﬁﬁ[mﬂ N DNNNY

DNYT N DP¥N NPINKN

hd
Qgﬁu DYONNNY DWUND PN
Q/ 10PNINYM)
2

(D93 7772) 10877 DNV NN

&w N 22PN YIWRIN TN OND

$ (N9 X 19) 10PNNY NOID

A
“?* —24- YOON »3IAY §3
Y
4. Join every tio.pai together to share their charts.

*

5. Final prggectN$signment:

St Q*Nﬂrite an essay in which they evaluate the Mishnah'’s classification of

L@im as a DY DY NYRY NPIoNN. They first write a paragraph about
ey agree with this classification and why. They should treat Korah'’s

nt and Datan and Aviram’s argument separately, writing for each one whether
% y think it belongs in the category of a @Y DY NNV NPIPNN or a NPRY NPYNN

PNV OV. Students may disagree with the Mishnah. For both Korah and Datan and

dispute - ngibgp 1.

for the sake of heaven (not for our own personal gain or glory) - DY ovb 2.

the purpose of that dispute will be achieved - D?QQD? 90 3.

Two rabbis of the Mishnah who would often disagree about matters of Jewish law. - ’N)_Q\{J'] 7_;70 4.
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Aviram’s arguments, students must explain why they classify them as they do using
the elements contained in the chart.

After discussing how they would classify the arguments of Korah and Datan and
Aviram, students provide one example from their own lives and one example from
current events -- one of a DY DY NNV NRIDNN and one of a DY NPNY NDC
DOMVY. Encourage students to look in newspapers and magazines for current ¢ @
and to ask family members to help them remember times they complained %
angry. It doesn’t matter which type of NnpionN comes from current event IC
comes from students’ personal lives as long as one is of a DY DY) ROV
and one is of a DY DY) NPRY NPIDNN.

Students then compare and contrast these four conflicts usi ements
provided in the chart to help them with this comparison. At th% nd of the essay,

nd
21NN

h

students must rewrite this Mishnah, redefining each type of 1 and providing
two examples of each type of n>nn (using the four ex e¥they brought in their
Mishnah).

Here is the final project assignment that is foun irQe‘u‘rmb nHN:

For your final project, you will be writing a on the difference between a
DMV DY NNV NPIONN and a MY DY % npoNn.

You will first discuss the claims o ah and his camp and of Datan and Aviram
and decide whether each N >nn DOV OWD. Do you agree with the Mishnah
that Korah’s claim is an examp =NV DY NPNRY NRYNN? Would you put
Datan and Aviram'’s claims ig th&same category? For both Korah’s and Datan’s and
Aviram’s claim, you must sn%why you are classifying their words in the way that you

tMs, use the questions included in the chart on page 23

are. In order to help yo
of the nTNY N1N 0 %ture of the conflict.

You will then @n example from your personal life of either a NNV NR>NN
nyY VU2 NYNRY NRIDNN. Ask parents and siblings to help you think
oy complained to them, criticized them, or argued against them. Use
epamples and explain whether it is a DY DY) NNY NRIDNN or a
0y QN NYNRY NRvNN and why. Again, use the questions from the chart on the
e conflict to help you explain your classification.

Xt, bring an example from current events of either a DY DYy NNV NRNN or

MY DY NYRY NRIDNN (whichever one you did NOT choose for the previous
%(ample). Use newspapers or magazines to help you find a current nipyonn. Explain
why you chose this conflict as an example of a DY DY) NNY NPIYNN or a NPIYNN
DMV DVWY NPRY. Again, use the questions from the chart on the nature of the
conflict to help you explain your classification.

Finally, rewrite the Mishnah using your own examples of a Dy NNy NRoNN
DY and a DY DY NPRY NPDNN.

DY DY or
of times whe
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In summary, your essay should include:

l. Introduction

Il. Whether the n,5nn of Korah was oy oy and why (using the questions from
the chart as a guide for your explanation).

ll. Whether the ni,>nn of Datan and Aviram was DY WY and why (using the
guestions from the chart as a guide for your explanation).

IV. An example of a N,>nn from your personal life and an explanation of whe @
was DY 0YY (using the questions from the chart as a guide for your @
explanation).

V. An example of a nponn from current events that is the other kind
in paragraph IV. Explain why this current Nnpy¥2Nn is or is not O
(using the questions from the chart as a guide for your explam 4

VI. ON A SEPARATE PIECE OF PAPER: Rewrite the Mishn@ your own

examples of a DY DYY NNY NRIVNN and a DY DY ¥ NPONN.
When you rewrite the Mishnah, m@ e to fill in these blanks:

N Y0 0y DYDY NNV NPYNN 3
JRIN7 NYI0 PX,DMY DY) NPNY)

wo examples %&D 100y D) MDY NRI0N N7 TN

two examples « 10Y DYDY NPNRY)

26—?6@0){ P3IAY ‘O3
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Lesson 6

Lesson summary:

In this lesson, students have the opportunity to share some of the ideas that they
generated in the process of writing their essays. There will be two debates. One o
whether the N,oNn of Korah was oY owY and one on whether the NpYoNn of @

and Aviram was DV DvY. These debates allow students to use their sharpe
definitions of the DY DWY as well as to defend the positions they argue% el
essays.

Il. Preparation OQ
A. Lesson segments Q~

1291

. Dividing students into four groups 2@

. Preparation of initial arguments.
. The Korah debate
. The Datan and Aviram debate

e

. Summary: What have we learned abo% , B'nei Yisrael, and God in this

oA WN P

segment?

7. DTPANI YOPN I3 N NP

8. YLPN YI-- PPNV NP O
. Teachers’ supplies: s

Signs for the four corwkdebate are at the end of this guide.

@; DY DY NI NNP DY NONNN

@’, DY DV NN R NP DV NPoNnN

|ED

Q\/ DY DV NN DPIANY YNT DV NPIYNNN

DY DV NN KDY DPIANY INT DY NoNNn
I ing Procedures

1NN 271 PoYy..” 572

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-guestionbox address when they are at home. If you do not access to email, place
Post-ito Notes on the bulletin board.
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NN

DN 299N 1A OINYYY DIOY NNANNN TiN2 DIOYW MONYN NN 21NDY Nwpaa
DIVRY 522 NTNPHIN N2INID MNTIVPRION INITA NIDRYN NN MWD DD

2. Dividing students into four groups. Q@

Post four signs in the four corners of the room. Label them as follows:

DY owo N P OV NpoNnn

DNy DVQQ-H@ NNP DY NONNN
DNy z%ym DPANY YNT DY NPYNKN

.ow@b NI XD DPANY \NT OV NPONNN

Students must choose one of four group&

The second group will argue that Korah was not 0w Dw).
The third group will argue thﬂ% noNN of Datan and Aviram was DY DY),
The fourth group will argu t the N>NnN of Datan and Aviram was not DY DV,

One group will argue that the nmb%@orah was DMV DWH.

(Each student could @Sly choose two of the four groups. At the outset, tell students
to choose the pogitien tfey feel most strongly about. You may then even out the groups
but try to keep @Rs in a group whose position they agree with.)

3. PreparQ’\Knitial arguments

@n each group, students should read the relevant part of their essay (either
the n Korah or on Datan and Aviram). After hearing everyone’s opinion, the group

prepare an opening argument. The group should designate one student to
pggfent this argument. The opening argument should be no longer than two minutes.

4. The Korah debate.
The two groups that are debating Korah’s argument face each other (the

students in the Datan and Aviram groups are the audience members). Each group
presents its opening argument. Each group is then allowed one challenge to the other
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group (2 minutes). Each group is then allowed one rebuttal (two minutes). After this, the
audience members may ask questions of either group and the group is given one
minute to answer.

5. The Datan and Aviram group.

Same as number 4. This time the Datan and Aviram groups debate each o Q
and the Korah groups serve as audience members.

Note to teachers: After this lesson, collect students essays and their new WNa#1s of
the Mishnah. Hang up each student’s rewritten Mishnah. Give students tiih gt some

later point to circulate throughout the class and read each other’s Mis
student should choose a partner and each should explain their per@ ishnah to the

other one. Q~
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6. Refer to the chart depicting “What did we learn about: God, Moshe and/or the
Israelites.” Write an entry under the appropriate columns. Symbols for the chart are in
Teacher Supplies #Bemidbarl,2,6,10:2-4. Adding to this chart will be a regular activity
at the end of many units in Bemidbar.

MM

YOPNN ORI 2 DY NN DY D DY NTND NN DINIY NNIN,DNTIP DYV VY,
D A
ES
:acm Vced DeNd PN

SN N vn

\is

A A ags

A A

JrPlc Hex 33 pIlc R
anle Apsd pdifx A

eled Hvle ¥ |¢@
PIP ¥ @ »

MDY OPAN
»c Plc eJ¥xND

3% MOIp elco ’”& [NCDON | 508 11IONO e PINIeNe

PPN R ¥ SAIN Ic1» e

DU e “plen” A I*% BPAN N £> plc 3nef PIN D
) TN I DN 859 P

WNIc
I~ f¥ PURN vt DeN
0¥D » Yelcd Hore

g
*

6 .om@w&pn 05 Y NP
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o

Behave in an inappropriate and rude way towards your teacher.
For instance, do not listen while she is speaking, talk while she
is talking, interrupt her, or do anything else you can think of that
IS inappropriate.

Behave in an inappropriate and rude way towards your

For instance, do not listen while she is speaking, talk e
is talking, interrupt her, or do anything else you ca that
is inappropriate. Q

I E

©

Behave in an inappropriate and rude ards your teacher.
For instance, do not listen while she I king, talk while she

is talking, interrupt her, or do an ge e you can think of that
is inappropriate.

not in a role play.

4

Just act as you wou§ were happening in real life (and

Ve
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