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In this unit, students continue to explore themes that have surfaced in previous
units as well as new ideas and concepts. In this unit, Korah, 250 princes, and Datan and
Aviram challenge Moses and Aaron as leaders.  As in other sections of Bemidbar, this
unit is replete with the people’s complaints against Moses and Aaron.  Students will
analyze the complaints of Korah and his company and compare their rebellion to
previous instances of rebellion in the Torah.  As they have in previous units, students
will examine Moses as a leader and discuss his qualities and attributes.  Students will
also look at the relationships between Moses and Aaron and Moses and God.

Students will carefully analyze the words of Korah, Datan and Aviram and
Moshe. They will compare the claims of Korah and the claims of Datan and Aviram as
well as the punishment of Korah and the punishment of Datan and Aviram.  Students
will also identify repeating words and interpret the significance of the repetition.  This
unit culminates in a final project in which students explore the concepts of a zwelgn
miny myl and a miny myl dpi`y zwelgn and are asked whether they agree that
Korah’s words are an example of the latter.  Throughout this unit, students consider
what is an appropriate way to criticize or complain and what makes a critique or
complaint inappropriate, disrespectful, destructive or unjustified.  Using the text,
personal situations, and current events, students think about the nature of leadership
and dissent.

I.  Themes that are similar to previous units:

- Moshe’s qualities of leadership.
- The relationship between Moshe and Aharon and B’nei Yisrael.
- The relationship between Moshe and God.
- The people’s complaining about having left Egypt.
- God wanting to wipe out B’nei Yisrael.
- Moshe interceding on behalf of B’nei Yisrael.
 - God sending a plague that wipes out some of the B’nei Yisrael.

II.  Themes that are new:

- An organized rebellion that challenges the leadership of Moshe and Aharon.
- The tension between the idea that the whole nation is yecw and the idea of singular

individuals chosen by God to lead the nation.
- The contagious nature of rebellion and the ability of someone to influence his or her
neighbor for good or for bad.
- What makes a complaint or critique appropriate and respectful and what renders a
complaint or critique in appropriate and disrespectful.
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   f i-f h miwxt    gxw zyxtdncwddxenl
Theological Issues

- To what extent can Moshe predict/dictate God’s response to individuals who insult or
anger him (Moshe)?

- Why does God want to kill the entire nation when only a fraction of B’nei Yisrael has
rebelled?

- Are leaders necessary in a community that is itself a holy nation?

Literary Concepts

A. Literary Structure

Verse Theme

16:1-2 Who is rebelling?

3 Korah’s claim against Moshe.

4-7 Moshe’ first answer to Korah .

8-11 Moshe’ second answer to Korah in which he implies that Korah
and his clan are seeking the priesthood.

12 Moshe calls for Datan and Aviram.

13-14 Datan and Aviram’s response to Moshe.

15 Moshe response to Datan and Aviram’s words.

16-17 Moshe’ third response to Korah. Very similar to his first
response.

18-19 Korah and his followers carry out Moshe’ instructions.

20-21 God tells Moshe and Aharon to separate themselves from the
People so God can destroy them.

22 Moshe and Aharon defend the people.

23-24 God tells Moshe to leave the area in which Korah, Datan, and
Aviram are dwelling.

25-26 Moshe tells the people to separate themselves from the
rebellious individuals.

III.

IV.
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Verse Theme

27 Datan, Aviram, and their families stand outside their tents.

28-30 Moshe describes the potential punishment that will befall Datan
and Aviram.

31-34 The ground opens up and swallows Datan, Aviram, and maybe
Korah.  The people run away in fear of being swallowed up as
well.

35 A fire comes forth from God and consumes the 250 rebels.

B. Key words

eldwie ,ldw
mkn hrnd/mkl ax
dcr
elcad ,licad
(dl`y miig) ecxie/epzilrd ,dlrp
iz`yp ,e`ypzz
egwie ,egw ,gwie

Understandings from Tradition

In the course of this unit, students will encounter traditional commentaries.

- Some students (the Datan and Aviram group) will compare interpretations of Rashi
and Rashbam on an ambiguous phrase uttered by Datan and Aviram against Moshe.
- The whole class will read a midrash about Korah’s complaints against Moshe.
- The whole class will read a Mishnah from Pirkei Avot that mentions Korah.  Students
will discuss the difference between a miny myl `idy zwelgn and a myl dpi`y zwelgn
miny and decide into which category they would place Korah’s rebellion.

Organization of the Unit

Lesson I:  Pre-reading activity -- students begin their exploration of the themes of
leadership, criticism, and rebellion.

Lesson 2: Students work in the dcinl zxaeg to to determine who is rebelling.  They
then split up in to two groups.  One group works in the dcinl zxaeg on the section
involving Korah and another group works in the dcinl zxaeg on the section involving
Datan and Aviram.

V.
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Lesson 3: The two groups jigsaw and each group shares its findings with the other
group in the form of a dramatic reading and then a discussion.  The groups then
compare the charges of each group and the response of Moshe to each group.

Lesson 4: Students work in the dcinl zxaeg on verses 16-35 that describe God’s
response to the rebellion, Moshe and Aharon’s response to God and the punishment
that ultimately befalls the rebels.

Lesson 5: Students read a Mishnah that mentions Korah.  After interpreting the
Mishnah, students are assigned a final project that incorporates the Mishnah,
Bemidbar 17, their personal lives, and current events.

Lesson 6: Students participate in a culminating debate on the nature of Korah’s
complaint and Datan and Aviram’s debate.

4
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Lesson 1

Lesson summary:

This lesson is an anticipatory set that exposes students to many of the themes
that are found in the Korah story.  Using a scenario to which they can relate, students
will begin to explore the ideas of leadership, chosenness, and constructive criticism.
This lesson will help set the stage for the Biblical narrative and will provide the students
with a framework within which to situate many of the ideas and themes they encounter
when they turn to the text.

I.  Objectives

Students will:
Explore the ideas of leadership, chosenness, and constructive criticism using a
scenario that is accessible to them.
Articulate one-sided viewpoints on a conflict.
Share their viewpoints with classmates who have opposing viewpoints.
Discuss the different ways one can express his or her thoughts -- both in terms of
tone and in terms of content.

HOMEWORK: Students write a prediction of what will occur in chapter 16 based on the
classroom activity and key words that they are given from chapter 16.

II.  Preparation

A.  Lesson segments

1. dkxa
2.  Reading of the scenario.

 Students are assigned to one of the two sides and write a statement articulating
and defending their position.

4.  Students share their statements in small groups.
  The class analyzes this activity and discusses what they learned from this
activity.

Homework: Students write a prediction of what will occur in the text.

B.  Student supplies

Pages 1-2 in dcinl zxaeg

III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

1.

2.
3.
4.

3.

5.
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Remind your students that if they have any questions they should write them

down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to e-mail, students
may write their questions on Post-it Notes© and post them on a prepared piece of chart
paper on the wall.

:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

2.  Tell the students that you will read a fictitious scenario aloud to them for their
response:

The school decided that, in preparation for becoming Bar and Bat Mitzvah,
two students from each class will collect money from each member of the
class.  These students will then buy Bar and Bat Mitzvah gifts for each
student using the class money.  The school thought this would be a good idea
because this way no one has to buy individual gifts for every student.

Let us say I had appointed  ___________  and ___________. (make up two
names. Do not uses names of students in the class) to be the money
collectors and the students who buy gifts for each person.

Now fast forward a year: It is almost the end of seventh grade and the
class is very divided.  A debate has sprung up in the class.  Some of the class
thinks that ____________ and ___________ are unnecessary and should
not get to choose the gifts.  They argue that everyone should be allowed to
pick out what gifts to give and two students should not get to decide.  Some
of the students in this group will go so far as to say that ____________
and __________ are not fulfilling their job correctly and are abusing their
power.  The other half of the class thinks that the rest of the class is just
jealous of ____________ and ___________ and that they are doing their
job very well.

This side of the class (point to one side of the class) is opposed to
_____________ and _____________ and the way they are completing
their task and this side of the class (point to the other side of the class)
supports ___________ and ____________.

6
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   f i-f h miwxt    gxw zyxt1 xeriydxenl

Please write statements that clearly articulate the position of your side of
the class.  Feel free to make up details or situations that you think explain
why you feel the way you do (for instance, you noticed that _____________
and _____________ don’t give presents to the classmates they don’t like
and therefore you are against them).  Make your statements as detailed as
possible and feel free to express all of your anger, frustration, hurt or any
other emotion in the statement.   When you are done with your individual
work, you will be sharing it with others who agree and disagree.

3. Students write their statements.

4. Form four-students groups, each group containing  two students from each
side.

- Each group should designate a “manager” who makes sure that each student
has an equal amount of time to present.

- Each group should also designate a “recorder” who writes down the main
arguments of each side for or against the two chosen students.

- Ask every student in each group to share their statements.
- Students, still in character, further debate the issue.

5. As a class, analyze students’ reactions to the scenario using the following
questions:  (You may ask the recorder from each group to first summarize the
arguments for and against the two chosen students.)
- How did those classmates who were not chosen to buy the gifts feel and why?
- Those who did the accusing -- what were the different types of accusations that

they made in their statements (if they made any) and what were the
different tones in which they made these accusations?

- How do you think the two fictitious students who were chosen would have felt
after hearing the claims of both sides?

- What did you learn from this activity about leadership, criticism, and
chosenness?

6. Homework: Students write a prediction of what will occur in the text based on
the activity they just completed and the key words provided from Chapter 16. The

.dcinl zxaegprediction is page 1 in the

7
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   f i-f h miwxt    gxw zyxt1 xeriydxenl
 yEgi¦p Eazkz(prediction)ze`vnpd milnA Ex §fr̈ ¥d  .f''h wxta dxwiy dn lr

.mFid dzMA mzrnyy zFpFirx §e mi`yFp ©a Eynzyd .dhnl

 m¦iz̈`n̈E  mi ¦X ¦n£g  l ¥̀ ẍ §U¦iÎi«¥p §A ¦n  mi ¦Wp̈£̀«©e  mẍi ¦a£̀«©e  oz̈c̈ §e  g ©xŸw  g ©T¦I ©e
 .oŸx£d«©̀ Îl«©r §e  d ¤WŸnÎl ©r El£d «̈T«¦I ©e

 m¤k̈lÎa ©x"
 mi ¦WŸc §w  mN̈ªM  dc̈¥r«̈dÎlk̈

"?E` §V©p §z «¦Y  ©rEC ©n
 "WFcT̈ ©d `Ed 'd x ©g §a¦iÎx ¤W£̀ Wi ¦̀ d̈"

"d«̈P ªd §MÎm©B m ¤Y §W ©T ¦aE"
"x «¥xŸ §U ¦dÎm©B Epi¥lr̈  x ¥xŸ §U ¦zÎi«¦M"

i" ¦z`Üp̈  m ¤d ¥n  cg̈ ¤̀  xFn£g Ÿ̀l"
"z Ÿ̀G ©d  dc̈¥r«̈d  KFY ¦n  El §cÄ ¦d"

 d̈i ¦RÎz ¤̀  u ¤x ῭ d̈  g ©Y §t ¦Y©e
'd  z ¥̀ ¥n  d ῭ §v«̈i  W ¥̀ §e

:yEgi¦pd______________________________________________________
 ____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________

ldw) - l ©r El£d «̈T«¦I ©e .1they gathered up against (from the root
 .2 - E` §V©p §z «¦Yraise yourself above
.3  - x «¥xŸ §U ¦d /x «¥xŸ §U ¦z, rule overxyfrom the root

izgwl - i ¦z`ÿp̈ .4
 .5li ¦c §a ¦d §e  d©lc̈ §a ©d ly yxy eze` - El §cÄ ¦d

-1- xtqn dcear sc
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Lesson 2

Lesson summary:

Students will begin analyzing the text by finding the main characters and
discussing the relationship of the main characters to each other and to Moshe and
Aharon.  After identifying who the main players are in this story, students will be split in
to two groups.  One group will analyze those verses that deal with Korah’s and his
followers’ accusations and Moshe’ and Aharon’s response.  The second group will
analyze the verses that deal with Datan and Aviram’s accusations towards Moshe and
Moshe’ response to them.   Each group will be responsible for completing different
pages in the dcinl zxaeg that deals with the verses they are analyzing.

The questions in the  dcinl zxaeg are aimed at helping students think critically
about the claims of the rebels.  Students will not be taught that Korah and Datan and
Aviram are automatically wrong.  In fact, both groups will be examining the veracity of
the rebels’ claims. Thus, for both the Korah group and the Datan and Aviram group, the
larger question becomes: if the words of Korah, Datan, and Aviram are (at least
partially) true, what was so wrong about what they did?  This is an important theme that
emerges from this parashah.

I.  Objectives

Students will be able to:

Determine the lineage of the main characters and their relationship to each other and
to Moshe and Aharon using a family tree provided in the dcinl zxaeg.
Identify the content of the accusations levied by the individuals they are focusing on
(either Korah and his followers or Datan and Aviram).
Characterize the tone of the accusations levied by the individuals they are focusing on
(either Korah and his followers or Datan and Aviram).
Describe the way Moshe reacts to the accusations levied against him (both tone and
content).
Speculate as to why Moshe reacts the way he does.
Discuss whether Moshe’s words and actions shed new light on his character or simply
reflect what we already know.
Become so sensitive to the text that they are aware of the “minor” characters, from
whom our tradition has extracted meaning.
Determine the meaning of a word from its context.
Unpack a verse with complicated syntax.

Access Skills
Identify the main characters in chapter 16.
Find recurring words or phrases in the text they are analyzing and infer the meaning
of their repetition.
Locate a specific verse in a complete TaNaKH.

1.

2.

3.

4.

5.
6.

7.

8.
9.

9.
10.

11.

9

SAMPLE
: M

AY N
OT B

E R
EPRODUCED



   f i-f h miwxt    gxw zyxt2 xeriydxenl
Identify key words: dcr ,mkn hrnd/mkl ax

Identify key yxy: .`.y.p ,.l.d.w ,.g.w.l ,.l.c.a ,.d.l.r

II.  Preparation

A.  Lesson segments

1. dkxa
Students read through verses 1-3 and identify the key figures in this story.
Students then complete the page in the dcinl zxaeg that deals with the lineages of
and the relationships between the main characters.  Students work in hevruta.

Students are split into two groups. One group analyzes Korah and his followers’
     accusation against Moshe and Aharon and Moshe’s response.  The other group
     analyzes the accusation of Datan and Aviram and Moshe’ response.

Students work within their groups to complete the pages in the dcinl zxaeg that
     deal with the verses they are analyzing.

  Each group fills in the column in a master chart in the hoveret lemidah that deals
with the rebels they focused on (they fill in either the column for Korah or for
Datan and Aviram.)

NOTE: This lesson will probably take multiple class periods. Lesson segments 4 and 5
can be done over the course of two or three lessons.

B.  Student supplies

Pages 3-14 in dcinl zxaeg
A complete TaNaKH

III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to email put their
Post-it© Notes on the class chart.

9.
10.

2.

3.

4.

5.

10

SAMPLE
: M

AY N
OT B

E R
EPRODUCED



   f i-f h miwxt    gxw zyxt2 xeriydxenl
:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

2. Students read through verses 1-3 and underline the main characters in this story.
They then complete the exercises in the dcinl zxaeg to help them understand who
these characters are.  Depending on the size and level of the class, you can either work
as a class and do this page altogether, or have the students work in hevruta.

11
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
fh wxt

i¥p §t¦l  En ªwÏ©e a :o«¥aE` §x  i¥p §A  z¤l ¤RÎo ¤A  oF` §e  a ῭ i¦l¡̀  i¥p §A  mẍi ¦a£̀«©e  oz̈c̈ §e  i ¦e¥lÎo ¤A  zd̈ §wÎo ¤A  xd̈ §v¦iÎo ¤A  g ©xŸw  g ©T¦I ©e `
l ©r El£d «̈T«¦I ©e b :m«¥WÎi ¥W§p ©̀  c¥rFn  i ¥̀ ¦x §w  dc̈¥r  i ¥̀ i ¦U§p m¦iz̈`n̈E  mi ¦X ¦n£g l ¥̀ ẍ §U¦iÎi«¥p §A ¦n  mi ¦Wp̈£̀«©e  d ¤WŸn1d ¤WŸn

m¤k̈lÎa ©x  m ¤d¥l£̀ Ex §n Ÿ̀«I ©e oŸx£d«©̀ Îl«©r §e2E` §V©p §z «¦Y  ©rEC ©n 'd mk̈Fz §aE  mi ¦WŸc §w  mN̈ªM  dc̈¥r«̈dÎlk̈  i ¦M3:'d  l ©d §wÎl ©r
----------dxeza yetig----------

zFa`l zgzn ew Egznz `ly Exdfz) .'b-'` mi ¦wEqta dr̈i ¦tFnd zEn §c lk my§l zgzn ew Egzn
(.zFiEncd ly

?hay dfi`n g ©xŸw        iel

 ?hay dfi`n oxd`e dyn        iel(b-`:a zenya elkzqz ,mixkef mkpi` m` :fnx)

-2- xtqn dcear sc

.1

.2

.3

1.ldw) - l ©r El£d «̈T«¦I ©ethey gathered up against (from the root
2.mknvrl icn xzei mzgwl - m¤kl̈Îa ©x
3. - E` §V©p §z «¦Yraise yourself above
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
:iel zgtyn ly dgtyn ura elkzqz .4

('c-'`n cg`a exga) ?oxd`e dyn oial gxw oia qgid dn
.oxd`e dyn ly cecd gxw .`
.oxd`e dyn ly g`d gxw .a

qibd gxw .b (brother in law).oxd`e dyn ly
.oxd`e dyn  ly cec-oad gxw .c

(h-`:g''i xacnaa elkzqz ,mixkef mkpi` m` :fnx)  ?odk zeidl xgap iel zgtynn in
eipae oxd` .`
eipae gxw .a

 eipae gxw mb eipae oxd` mb - ield zgtyn lk .b

?oxd`e dyn cbp gxw cxnl zg` daq zeidl dleki dn .df i ¦t§l
.melk lawn `l hay eze`n ,`ede odkd oxd`e bidpnd dyn ik mda `pwn `ed

?hay dfi`l mikiiy oF` §e  mẍi ¦a£̀«©e  oz̈c̈oae`x___________

d oad did oaE`x .8___________('c-'`n cg`a exga) awri ly
xirv .`

ipy .a
(oey`xd) xeka .b

-3- xtqn dcear sc

Remind students of the many narratives in Genesis in which the eldest son receives (or
is supposed to receive) blessings, the birthright and other privileges.

.5

.6

.7
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
?dp̈Ed §M ©d  Fn §k  mïEq §n  ci ¦w §t ©z  (oF` §e  mẍi ¦a£̀«©e  oz̈c̈ oebk) oaE`x ipal yi m`d .9

ok .`
`l .a

?oxd`e dyn cbp micxen oF` §e  mẍi ¦a£̀«©e  oz̈c̈y zg` daiq zeidl dleki dn .df i ¦t§l .10
 md oxd`e dyn .micgein miciwtz milawn `le awri ly xekad oadn ei`v`vd md
                                  .ceakd lk z` milawne awri ly ipyd oad ly ei`v`v
__________________________  __________________________________

?gxw mr micxeny yi` 250l dxFzd zpzFp miiEpiM dyely eli` .11
 dc̈¥r i ¥̀ i¦U§p
 c¥rFn i ¥̀ ¦x §w

 m«¥WÎi¥W§p ©̀

 miyp` Eid miyp`d m¦iz̈`n̈E  mi ¦X ¦n£gy ygpl xyt` ,dl`d miiepikd itl .12l`xyia
 (.wcev zeidl milekiy `l` lka exga)

mirx .`
miaEyg .a
micakp .b

-4- xtqn dcear sc

3. Once students have successfully completed pages 2-3 in the dcinl zxaeg, split them
into two groups-- one group to study the complaints of Korah and Moshe’s response
and one group to study the complaints of Datan and Aviram and Moshe’ response.

Explain to the class explicitly that each group will study one of these topics.
Make sure each student knows that there are two main narratives included in this larger
story and that each group will specialize in one of them.

Depending on how large each group is, you can either have each group work as
together as one large group, or ask students to split into groups of two or three within
the group.  Included below are the pages from the dcinl zxaeg that each group should
complete:

KORAH GROUP: Pages 4-8 in the dcinl zxaeg
DATAN AND AVIRAM GROUP: Pages 9-12 in the dcinl zxaeg
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
For the Korah Group:

l ©r El£d «̈T«¦I ©e b1m¤k̈lÎa ©x  m ¤d¥l£̀  Ex §n Ÿ̀«I ©e oŸx£d«©̀ Îl«©r §e  d ¤WŸn2©rEC ©n 'd mk̈Fz §aE  mi ¦WŸc §w  mN̈ªM  dc̈¥r«̈dÎlk̈  i ¦M
E` §V©p §z «¦Y3 :'d l ©d §wÎl ©r

:ei«̈pR̈Îl ©r lŸR¦I ©e  d ¤WŸn  r ©n §W¦I ©e c
----------dxeza yetig----------

 (.'d weqta elkzqz :fnx) ?'b weqta x¥A ©c §n in ,mkzrcl .1 (yi` 250d ile`) ezcre gxw

.2:dl`d miweqtd dpan z` d`xny dlahd z` enilyd

`yepd miweqt

 dp̈El §zd(complaint)ezcre gxw ly b

 zifitd d ©aEbzd(physical)dyn ly c

dyn ly dpey`xd daeyzd f-d

dyn ly dipyd daeyzd `''i-g

?ezcre gxw ly dp̈El §zd dn ,mkly milina
                                       ?dcrd lkn mideab xzei mz` dnl ,miyecw mlek m`

."miyecw" -- miynzyn ezcre gxw dÄ ¤y dli ¦nd  dz̈F` z` epi`x e''h wxt ,mcewd wxta
 dp̈£r ©hd  m ¦̀ d ,(ziviv zyxta) e''h wxta dlnd yeniy i ¦t§l(claim)?zwcFv g ©xŸw  l ¤y

 miycw epgp` ,e''h wxta  .`le ok m`cg` lkl yi .zeevnd z` mixneye mixkef epgp`
 `l epgp` la` yecw zeidl zlekidautomatically ly dprhl iwlg zn` yi f`  .miyecw

                                    .yecw zeidl zlFkid yi dcrd lkl -- ezcre gxw

-5- xtqn dcear sc

4.

.3

.4

1.ldw) - l ©r El£d «̈T«¦I ©ethey gathered up against (from the root
2.mknvrl icn xzei mzgwl - m¤kl̈Îa ©x
3. - E` §V©p §z «¦Yraise yourself above
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   f i-f h miwxt    gxw zyxt2 xeriydxenl

 oeeb ¦na mi`znd mewna epnq(continuum)zFpi ¦g §a ¦n  ez ©cr̈ §e  g ©xŸw ly mi¦l ¦n ©d  zekiÏ ©y dti`
.o¥kez ©d §e oFh ©d

condemnationd ©gi ¦y (discussion) gay (praise)

.ezcre gxw ixacl dyn ly daebzd z` exiivz .6

daebzd z` exii ©v §z  ?ai ¦b ¥n `ed Ki ¥̀  ,mkzrc i ¦t§l  .oŸxd` ly daebzd z` zx`zn Ÿ̀l dxFzd .7
.dp̈en §zd cil dze` exi ¦aqze ely

.mki ¥zŸaEyz z` ExiAq ©z  ?d¤p ©r©i `Ed dn ,mk §z ©r ©c  i ¦t§l  .Fzcre gxŸwl dpFr dyn ,`Äd wEqta
dgezt dl`y

-6- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl

z ¥̀ §e eïl ¥̀  ai ¦x §w ¦d §e WFcT̈ ©dÎz ¤̀ §e FlÎx ¤W£̀Îz ¤̀  'd r ©cŸi §e  x ¤wŸA xŸn ¥̀l Fzc̈£rÎlM̈Îl ¤̀ §e  g ©xŸwÎl ¤̀  x¥A ©c§i ©e d
zFY §g ©n m¤k̈lÎE «g §w EU£r z Ÿ̀f e :ei«̈l ¥̀  ai ¦x §w©i  FAÎx ©g §a¦i  x ¤W£̀1Eni ¦U §e  W ¥̀  | o ¥däÎE «p §zE f :F «zc̈£rÎlk̈ §e  g ©xŸw

z ¤xŸh §w | o ¤di¥l£r2 :i«¦e¥l  i¥p §A  m¤k̈lÎa ©x  WFcT̈ ©d `Ed 'd x ©g §a¦iÎx ¤W£̀  Wi ¦̀ d̈  dïd̈ §e  xg̈n̈ 'd i¥p §t¦l
z ©c£r«¥n m¤k §z ¤̀  l ¥̀ ẍ §U¦i  i ¥dŸl-¡̀ li ¦C §a ¦dÎi«¦M  m¤M ¦n  h ©r §n«©d h :i«¦e¥l  i¥p §A  ̀ p̈ÎEr §n ¦W  g ©xŸwÎl ¤̀  d ¤WŸn  x ¤n Ÿ̀I ©e g

L §zŸ «̀  a ¥x §w©I©e i :m«̈z §x «̈W§l  dc̈¥r«̈d  i¥p §t¦l  cŸn£r«©l §e  'd  o ©M §W ¦n  z ©cŸa£rÎz ¤̀  cŸa£r«©l eïl ¥̀  m¤k §z ¤̀  ai ¦x §w ©d§l  l ¥̀ ẍ §U¦i
oŸx£d«©̀ §e 'dÎl ©r  mi ¦cr̈Ÿ«P ©d  L §zc̈£rÎlk̈ §e  dŸ ©̀  o¥k̈l `i :d«̈P ªd §MÎm©B  m ¤Y §W ©T ¦aE  KŸ ¦̀  i ¦e¥lÎi«¥p §a  Li ¤g ©̀ ÎlM̈Îz ¤̀ §e

:ei«̈lr̈ [Epi¦N ©z] Epe¦N ©z  i ¦M `EdÎd ©n
----------dxeza yetig----------

?ezc̈ ©r §e  g ©xŸw§l  o ¥zep dyny dpey`xd daey §zd dn ,mkly milna .9
df  .(ezeni miyp`d x`y lk) digi ,EA xgea 'dy in   .dzgn zgwl jixv cg` lk ,xwekk

."yecwd" i¦n 'd¥n oniq didi

?od dn  .milin (rax`)a ely dpey`xd daey §zd z` mii ©q §n dyn .10
           iel ipa mkl ax

 ?dl ¥̀ d̈ milndn dn̈k̈  Epi ¦̀ ẍ  xä §M (dfd wxta) wEqt dfi`a .11'b weqt

?Fzc̈ ©r §e  g ©xŸw ly mil ¦nd  l ©r x¥fFg dyn ,dn̈l̈  ,m¤k §z ©r ©c§l .12
l ick milnd oze`a ynzyn dyn ile` .dgezt dl`yunderminee zn`dvalidity ly

                                                                        .ezcre gxw zeprh

 oeeb ¦na mi`znd mewna epnq .13(continuum)daey §z ©A dyn ly mi¦l ¦n ©d  zekiÏ ©y dti`
.o¥kez ©d §e oFhd zFpi ¦g §a ¦n  ely dpey`xd

zEyi ¦c ©̀                                                   q ©r©M (indifference) (praise that
this was brought
to his attention)
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
dyn dn̈l̈  ,m¤k §z ©r ©c§l  ".WFcT̈ ©d `Ed 'd x ©g §a¦iÎx ¤W£̀ Wi ¦̀ d̈" xnF` dyŸn ,ely dpey`xd daey §z ©A  .14

zei ¦d§l ia x ©gÄ 'd" ,g ©xŸw§l  ci ¦bdl  xn̈Fl §M)  ?dẍÿ§i  K ¤x ¤cA  Fnv©r lr o¥bn̈  ̀ Ÿl §e  'd  i ¥ci ¦A  lŸM ©d z` my
(".i ¦n §v ©r §A  i ¦z §x ©g ©A Ÿ̀l  .bi ¦d§p ©n

lrn envr z` mixd dyny `weec gxw ly dprhd ik dkk dyer dyn ile`  :dgezt dj`y
'dy ezcrle gxwl ze`xdl `id z`f dprhl zeprl leki dyny dcigid jxcd  .mrd x`y
`l gxw ixacy d`xn mb rivn dyny oeiqpd  .envr z` dpn `l `edye ea xga zn`a
                                .(ezcre gxw) xwyd z` xne`y in z` yiprn mbe miwcev

  ?xacn dyn wEi ¦c §A  i ¦n  l ¤̀  ,ely dpey`xd daey §z ©A .15ezcre gxw
  ?xacn dyn wEi ¦c §A  i ¦n  l ¤̀  ,ely di¦pyd daey §z ©A .16iel ipae gxw

?mi ¦yp̈£̀ ©d  mz̈F` md m ¦̀ ©d .17
ok .`
Ÿ̀l .a

mi ¦rcei Ÿ̀l ,zFi ¦dl lFkï .b

 zFiEk §f eli ¥̀  ('h weqt) dyn ly di¦pyd daey §zd  i ¦t§l  .18(privileges)xä §M  mi ¦cg̈Ei §n  mi ¦ci ¦w §t ©z §e
?i ¦e¥l  i¥p §A lŸkle gxw§l yi

 .`ei®̈l ¥̀ m¤k§z¤̀ ai¬¦x §w©d§l
 .a 'd o©M§W¦n z©ca£rÎz¤̀ ca£r«©l
 .b   m«̈z §x«̈W§l dc̈¥r«̈d  i¥p §t¦l cn£r«©l§e

 zEk §f e¤fi ¥̀  z` ('i weqt) dynly di¦pyd daey §zd  i ¦t§l .19(privilege)i ¦e¥l  i¥p §A lŸke gxw
?mi ¦y §w ©a §n

     dpedkd

('b wEqtA Elkzqz) gxw xAcn in cbp .20
dyn .`
oxd` .a

oxd`e dyn .b

  ?('`''i weqt) Fly di¦pyd daey §z ©A dyn o¥bn̈  i ¦n  l ©r .21.oxd`
?Fn §v ©r  l ©r mb Ÿ̀l §e eïlr̈ wx o¥bn̈ dyn dnl ,mkzr ©c§l .22

.odkd eiykr oxd`e dpedkd z` dvex gxw ik ile` ,epr dyn ik ilE`  .dgezt dl`y

-8- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
 oeeb ¦na mi`znd mewna epnq .23(continuum)daey §z ©A dyn ly mi¦l ¦n ©d  zekiÏ ©y dti`

.o¥kez ©d §e oFhd zFpi ¦g §a ¦n  ely dpey`xd
.

zEyi ¦c ©̀                                                   q ©r©M (indifference) (praise that
this was brought
to his attention)

legka eyib §c ©d . m ¤d ¥n  cg ¤̀  E`v §n ¦z  .'`''i-'b miweqta mixfFgy mi ¦yẍFy §e mi¦li ¦n  dA §x ©d yi .24
.x¥fFg y ¤xFy F` d̈li ¦n ©dy mrt lk

                                                  .y.c.w ,.a.x.w ,dcr ,.g.w.l :zeiexyt` dnk

FzErn̈y ©n  l ©r Eaygz)  ?x¥fFg m ¤z §xg̈ §ay  y ¤xFy F` d̈l ¦n ©d ¤y ,d¤f ¦n  mi ¦c §nFl dn ,m¤k §z£r ©c§l .25
(xEti ¦q ©A

                                                                                 dgezt dl`y

-9- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
For the Datan and Aviram Group

z ©af̈  u ¤x ¤̀ ¥n  Epz̈i¦l¡r«¤d  i ¦M  h ©r §n«©d bi :d«¤l£r«©p Ÿ̀l Ex §n Ÿ̀«I ©e  a ῭ i¦l¡̀  i¥p §A  mẍi ¦a£̀«©l §e  oz̈c̈§l  ̀ Ÿx §w¦l  d ¤WŸn  g©l §W¦I ©e ai
Ep ¥zi ¦n£d«©l  W ©a §cE  al̈g̈1x ¥xŸ §U ¦zÎi«¦M xÄ §c ¦O ©A2W ©a §cE  al̈g̈  z ©af̈  u ¤x ¤̀ Îl ¤̀  Ÿ̀l s ©̀ ci  :x «¥xŸ §U ¦dÎm©B Epi¥lr̈

m ¤xk̈ë  d ¤cÜ z©l£g«©p Ep̈lÎo ¤Y ¦Y©e Epz̈Ÿ̀ i ¦a£d3x ¥T©p §Y  m ¥dd̈  mi ¦Wp̈£̀ «̈d  i¥pi ¥r«©d4cŸ̀ §n  d ¤WŸn§l  x ©g¦I ©e eh :d«¤l£r«©p Ÿ̀l
o ¤t ¥YÎl ©̀  'dÎl ¤̀  x ¤n Ÿ̀I ©e5i ¦z`Üp̈  m ¤d ¥n  cg̈ ¤̀  xFn£g Ÿ̀l mz̈g̈ §p ¦nÎl ¤̀6i ¦zŸr ¥x£d  ̀ Ÿl §e7:m«¤d ¥n  c ©g ©̀ Îz ¤̀

----------dxeza yetig----------
 '` weqta mi ¦xM̈ §f¦p ©d  o ¥aE` §x  h¥a ¤y ¦n  mi ¦yp̈£̀d̈  oi ¥A Eey ©z

  .a''i weqta mi ¦xM̈ §f¦p ©d  o ¥aE` §x  h¤a ¥y ¦n  mi ¦yp̈£̀ ©d  oi ¥a§l
 ?miweqtd ipy oiA mi ¦̀ ex  m ¤z ©̀  l ¥c §a ¤d d¤fi ¥̀a''i weqta xkfp Eppi` oF`

.mz`vny ipeyd z` xi ¦A §q ©n ¤y  yẍ §c ¦n  ea §z §k ¦z

?dŸR oEi ¦c ©d  z ¤̀  li ¦g §z ©n  i ¦n
 mi ¦c §xFnd - mẍi ¦a£̀ §e  oz̈c̈ .`

bidpnd -dyn .a

.mẍi ¦a£̀«©l §e  oz̈c̈§l `xew dyn  .dyn c¤b¤p mi¦p §pel §z ¦ny miyp`d md mẍi ¦a£̀ §e  oz̈c̈y mixkef epgp` .4
?bi ¦d§p ©n §M dyn l ©r d¤f ¦n  mi ¦c §nFl  d ©n

ozc ixac z` renyl cget `l `ed ,cibdl l`xyi ipal yi dn el ztk` ,ely mrl b`ecy bidpn `ed
                                                                                               .mxik`e
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.2

.3

1.zEn©l Ep©l mFxbl - Ep ¥zi ¦n£d«©l
2.  - x «¥xŸ §U ¦d /x «¥xŸ §U ¦z, rule overxyfrom the root
3. -  m ¤xk̈vineyard
4.x ¥T©p §Y -poke out
5. - o ¤t ¥Y  l ©̀pay no regard
6.i ¦z §g ©w©l  -  i ¦z`Üp̈
7. ("rx" yxydn) - i ¦zŸr ¥x£dwronged

20

SAMPLE
: M

AY N
OT B

E R
EPRODUCED



   f i-f h miwxt    gxw zyxt2 xeriydxenl

? Ÿ̀a©l dyn z ©yẅ ©a§l  mẍi ¦a£̀ §e  oz̈c̈  ly däey §z ©d  d ©n  ,dẍFzd oFy§l ¦a  .5
                     dlrp `l

 Epz̈i¦l¡r«¤d  i ¦M" :dyn§l  mi ¦x §nF` mẍi ¦a£̀ §e  oz̈c̈  .6¥nu ¤x ¤̀ " mi ¦̀ §xFw  m ¥d ux` e¤fi ¥̀ §l  ".W ©a §cE  al̈g̈  z ©af̈  u ¤x ¤̀
"?W ©a §cE  al̈g̈  z ©af̈
mixvn .`
l`xyi .a
xacnd .b

?ux` e¤fi ¥̀ §l mi¦pee ©M §z ¦n md ",W ©a §cE  al̈g̈  z ©af̈  u ¤x ¤̀ "  mi ¦x §nF`  mẍi ¦a£̀ §e  oz̈c̈y di¦p §y ©d  m£r ©t §A  .7
mixvn .`

orpk .a
xacnd .b

Formative evaluation opportunity:  Students’ abilities to explain the usage
of the "yace alg zaf ux`”. reveals their understanding of the import of this phrase.

Epz̈Ÿ̀ i ¦a£d  W ©a §cE  al̈g̈ z ©af̈  u ¤x ¤̀ Îl ¤̀  Ÿ̀l s ©̀ " :dyn§l  mi ¦x §nF`  mẍi ¦a£̀ §e  oz̈c̈  .8z©l£g«©p  Ep̈lÎo ¤Y ¦Y©e
 ?dl̈ ¦n d¤fi ¥̀  ".Ep̈lÎo ¤Y ¦Y©e  "  oi ¥a§l  "Epz̈Ÿ̀ i ¦a£d" oia z ©g ©̀  dl ¦n  dẍ ¥qg̈  ".m ¤xk̈ë  d ¤cÜ     `l

   .mi¦l ¦n  i ¥z §y¦l  "Epz̈Ÿ̀ i ¦a£d" z` Ew §xt  .9epze` `i¦a¥d

.Exi ¦A §q ©z  ?l ¥̀ ẍ §y¦i  u ¤x ¤̀ §l xÄ §c ¦n ©d  xFc  lŸk §e  mz̈F` `iad Ÿ̀l dyny mi ¦w §cFv  mẍi ¦a£̀ §e  oz̈c̈  m ¦̀ ©d  .10
.l`xyi ux`l miqpkpy iptl ezeni xacnd xec lky milbxnd xetiqa epcnl  .ok

-11- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
:mi ¦kẍ §c  dn̈k̈ §A  "x ¥T©p §Y  m ¥dd̈  mi ¦Wp̈£̀ «̈d  i¥pi ¥r«©d"  oi ¦ad̈§l xyt`  .11

Note: We are not following our usual course of first having the students provide their
own explanation, and then turning to the traditional commentaries, because the
phrase has difficult syntax. Looking at two commentaries that present idiomatic
interpretations might help them devise their own.

i''yxi¥pi ¥r  z ¤̀  x ¥w©p§l  ©g¥lFy  dŸ ©̀  Eli ¦t ©̀ " (:mixne` mxia`e ozc) :x ¥nF` Ep ".d¤l ©r©p `¦l
 ?c''i weqta "m ¥dd̈"  dl̈i ¦n ©d  z ¤̀  oi ¦a ¥n i''yx Ki ¥̀  eply

The question above is difficult. Students may need help understanding Rashi’s
words and applying them to the text.

 zFnẍ§l  dq̈i¦p dyŸny"=x ¥T©p §Y ... i¥pi ¥r«©d" zernyny x ¥nF` m''ayx(to cheat i.e. to blind).l ¥̀ ẍ §y¦i i¥p §A  z ¤̀
m''ayx F` i''yx m ¦r  mi ¦Mq ©d§l m¤kl  xz̈En) ?"x ¥T©p §Y  m ¥dd̈  mi ¦Wp̈£̀ «̈d  i¥pi ¥r«©d"  :zernyn dn  ?mkzrc dn

(mi ¦ni ¦M §q ©n  dn̈l̈  Ea §z §k ¦z  K ©̀
                                                                               dgezt dl`y

?c''i-b''i miwEqta dyn§l  mẍi ¦a£̀ §e  oz̈c̈  mi ¦x §nF`  d ©n ©,m¤k̈l ¤y m¦l ¦na .12
yiprdl e` epze` zenxl dqpn dz` ?bidpn dz`y ayeg dz`e zenl mixvnn epze` z̈ §g©ẅl

                                                                                      .epze`

Formative evaluation opportunities:  Students’ abilities to rephrase in
Hebrew and to infer tone of voice and emotional content can provide information on
their comprehension of the segment.

 oeeb ¦na mi`znd mewna epnq .13(continuum)zF©pi ¦g §a ¦n  mẍi ¦a£̀ §e  oz̈c̈ ly mi¦l ¦n ©d  zekiÏ ©y dti`
.o ¤kez ©d §e oFh ©d

condemnationdg̈i ¦y (discussion) gay (praise)

?m ¥d dn  .'dl mi §xac  dÿŸl §y xnF` dyŸn  .14
 mdly oaxwd z` lawl `l

 mdn cg` xac gwl `l `ed
mdn cg` z` izrxd `l

.1

.2

.3
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
miwlg dfi` Eazkze dvEaw lkl zxzFM oz .zFvEaw iz §y¦l dyn ixac dyly z` Ewlgz Ÿ .15

.dvEaw lkl mikiiy (14 dl`yn) dyn ixacn
 :'` dvEaw mxia`e ozc cbp dywa :14 dl`yn (mi)wlg1
 :'a dvEaw          envr lr dpbd :14 dl`yn (mi)wlg3-2

-12- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl

oial dyn ixac oiA xywd dn  .dyn cbp mxia`e ozc ly zFprhA mrt cFr ElMzqz  .16
?mxia`e ozc ly zeprhd

envr lr dpbdd la`  .mdixac ipta ely qrkd z` `han xne` dyny oey`xd xacd
                               .apb `edy eprh `l md .exn` mdy dnl xeyw jk lk `l

?mxia`e ozc ly zeprhl mixEyw `l dyn ixac ly miwlg eli`  .17
             envr lr dpbdd

dyn ,m¤k §z ©r ©c§l  d ©nl̈  .apFb `Edy ex §n ῭  `¦l  mẍi ¦a£̀ §e  oz̈c̈  ?dkM dpFr dyn ,mkzrcl ,dnl  .18
?dk̈M̈ d¤pFr

`edy gikedl jixv `ede bidpnk eze` zxbz`n  mxia`e ozc ly dtwzddy yibxn `ed ile`
                                            .mrd zaeh liaya `l` envr liaya bidpnk lret `l

mipiit`n m ¤zi¦i ¤d  Ki ¥̀   .19(characterize)(cg`a exga)  ?e''h weqta 'dl dyn ly milind z`
dxfrl dywa

mxia`e ozc itlk bdpzdl ji` ze`xed
dltz

("mz̈g̈§p ¦nÎl ¤̀  o ¤t ¥YÎl ©̀  'dÎl ¤̀  x ¤n Ÿ̀I ©e") ?'d§l dkk xacn dyn dn̈l̈  ,mk §z ©r ©c§l .20
                                                                               dgezt dl`y

 oeeb ¦na mi`znd mewna epnq .21(continuum)ely daey §z ©A dyn ly mi¦l ¦n ©d  zekiÏ ©y dti`
.o ¤kez ©d §e oFhd zepi ¦g §a ¦n

.

zEyi ¦c ©̀                                                   q ©r©M (indifference) g ©a ¤y (praise that
this was brought

to his attention)
-13- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
?FzF` qi ¦r §k ©d§l  i ¥c §M  mẍi ¦a£̀ §e  oz̈c̈  ex §n ῭  d ©n  ?KM̈-lM q¥rFM dyn dn̈l̈  ,m¤k §z ©r ©c§l  .22

dynl exn` md ik ile` .mixvnl `exwl "yace alg zaf ux`" iepika eynzyd md ik ile`
`xw `ed) oeicd z` ligzd dyn ik ile` e` .micxeny miyp` yiprne mrd z` dnxn   `edy
                                                              ,dtveg mr epr mde (mxia`e ozcl

   ?dl`d miwEqRA xfFg yxŸy dfi ¥̀   .23.d.s.r

?minrt da §x ©d KM lŸM xfFg d¤f ©d yxŸy ©dy ,dfn micnel dn  .24
yxyd .l`xyil elri `l mdye dyn mr xacl elri `l mdy mixne` mxia`e ozc  .dgezt dl`y

dlrny dxeva mixacn `l md  .mxia`e ozc ly zebdpzdd lr dxrdk ynyl leki dfd
    .mze` cixen mixacn mdy day jxcde mdly milnd  .mze`

-14- xtqn dcear sc
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   f i-f h miwxt    gxw zyxt2 xeriydxenl
5. For Both Groups (upon completing the worksheets on their verses)
Each group only fills in the column of the chart that deals with the group they
studied.

Summative evaluation opportunity:  Students’ abilities to use this chart can
reveal their ability to summarize what they have learned.

This chart can be found on page 15 in the dcinl zxaeg.

mẍi ¦a £̀ §e  oz̈c̈ Fz ©c©re g©xw

 m ¤dl̈ ¤y  h¤a ¤y ©d

z ¤wFl §g ©n ©d  z ¤̀  li ¦g §z ¦d  i ¦n

- dp̈£r ©h ©d (claim)c¤b¤p  m ¤dl̈ ¤y
dyŸn

m ¤di ¥x §a ¦c  l ¤y  oFh ©d

.1 .1

.2

dyn l ¤y däEb §zd̈

dyŸn  l ¤y  oFh ©d

mi ¦x §fFgy mi ¦yẍFy F` mi¦li ¦n
(mileki mz`y dnk eazkz)
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Lesson 3

Lesson summary:

This lesson begins with a dramatic reading.  Each group performs its
previously-studied section.   Students take the roles of specific characters and read the
verses with emotion and the proper tone.  After the dramatic readings are performed,
the two groups are “jigsawed” (students from one group are mixed with students from
another group) and each group shares with the other group what it has learned.  Each
group shares and explains its column of the master chart with the other group.  Each
group is responsible for completing the other column of the chart after they understand
the claims of and responses to the rebellious group they had not initially studied.
Finally, each newly-formed group completes questions that ask them to compare the
claims of and responses to Korah and Datan and Aviram.  By the end of this lesson
every student in the class should be familiar with the claims of both Korah and Datan
and Aviram and Moshe’s response to both of these groups.

I.  Objectives

Students will be able to:
Summarize the content of the accusations levied by the individuals they had not
initially focused on (either Korah and his followers or Datan and Aviram).
Describe the tone of the accusations levied by the individuals they had not initially
focused on (either Korah and his followers or Datan and Aviram).
Identify the recurring words or phrases in the text they had not initially analyzed.
Describe the way Moshe reacts to the accusations levied against him by the group
they had not initially studied. (both tone and content).
Compare the claims of Korah and Datan and Aviram.
Compare the answers of Moshe to each of these figures.
Discuss whether Moshe’s words and actions shed new light on his character or
simply reflect what we already know.
Identify words or phrases that repeat in the entire section (both the verses dealing
with Korah and the verses dealing with Datan and Aviram.)

Access Skills
Identify key words: dcr ,mkn hrnd/mkl ax

Identify key miyxy: .`.y.p ,.l.d.w ,.g.w.l ,.l.c.a ,.d.l.r

II.  Preparation

A.  Lesson segments

1. dkxa
Each group meets one last time to prepare a dramatic reading of their verses.
Each group performs its reading for the entire class.
The groups are jigsawed (every new group should have four students total -- two

1.

2.

3.
4.

5.
6.
7.

8.

9.
10.

2.
3.
4.
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from the Korah group and two from the Datan and Aviram group).  Each group shares
its completed column of the master chart.
5.  Students work within their new groups to complete the other column of the master
chart (the column pertaining to the group they had not initially studied).
6.  Each group (the new groups) works as a group to complete a page in the zxaeg
dcinl that asks students to compare the two sets of verses.

B.  Student supplies

Pages 14-15 in dcinl zxaeg
A complete Tanakh

III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to email, place
Post-it© Notes on the bulletin board.

:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

Groups prepare their dramatic reading.
Instruct each group to prepare a dramatic reading.  Inform the groups that they

should assign parts to different members of their group. There should be one student to
play each character as well as a oixw.  The group should practice once or twice.

Listening to the way the students read can give you a sense of their
comprehension level.

Each group performs its dramatic reading for the class.

4. Jigsaw the groups.

Split the class into new groups of four.  Each group should have two students
from the Korah group and two students from the Datan and Aviram group.  Students
begin by sharing the column of the chart they completed and adding details about the
groups they examined.  Students should use the chart as a jumping off point for their
presentation -- they should include as much detail as they can from their original work.

5. Each student completes the master chart.

2.

3.
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Every student in each group is now responsible for completing the other column

of the chart.  Walk around and make sure that students are not copying from their group
members who had originally been in the other group. Students should really be working
on their own and may ask their classmates for help should they encounter difficulty.

The groups of four work on the following page from the dcinl zxaeg.6.
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.zel`yd l ©r zFp£r©l i ¥c §M  m¤k̈l ¤y zF ῭la ©h ©A  Ey §nz §y ¦d

.mxia`e ozc ly zFprh ©d oial ezcre gxw ly zFprh ©d oiA eeyd .1
 ?d ¤nFc  d ©n"e`ypzz" dlina miynzyn ezcre gxw  .dyn ly zebidpnd z` mixbz`n mdipy

".xxzyz" dlna miynzyn mxia`e ozce

 ?d¤pFy  d ©nmiilily mixac mixne` mxia`e ozc  .miycw dcrd lk -- ziaEig dcaEr xne` gxw
gxwe dxyi jxca dyn z` mitiwzn md  .ux`l mrd z` `iad `l `edy -- dyn cbp

.ab` jxca dyn z` siiwzn

?dn̈l̈  ?mxia`e ozc F` ezcre gxw  - dtvEg xzFi y¥i i ¦n§l  ,mk §z ©r ©c§l
  dgEzR dl`y

.mxia`e ozcl dyn ly daEy §z ©d  oial ezcre gxwl dyn ly daEy §z ©d oiA eeyd .3
 ?d ¤nFc  d ©n'dl dpFR dyn

 ?d¤pFy  d ©nenvr lr obn `l `ed  .yecwd in xgai 'dy xne` dyn ,gxwl dyn ly daeyza
ely daeyza ,cebipa  .ybxe qrk zxqg ely daeyzd  .gxw ly zeprhl dxyi jxca dper `le

     .envr lr obn `ede mxia`e ozc ly zepaxwd z` lawl `l 'dn ywan dyn ,mxia`e ozcl
                                                                               .qrk i`ln eixac

?dn̈l̈ ?mxia`e ozc l ©r F` ezcre gxw l ©r - xzFi qrFM dyn i ¦n  l ©r .4
  lawl `l 'dn ywane envr lr obpn `ed - mdixacl iyi` jxca aibn dyn  .mxia`e ozc lr

 qiqkz bviin `ed ,gxwl ely daeyza  .mdly zepaxwd z`practicalgxw ly dprhl zeprl
qrFM `le

?mxia`e ozc l ©r  r ©h ¤w ©A m©b §e ezcre gxw lr r ©h ¤w ©A m©b  mi ¦x §fFg mi ¦yẍFy F` mil ¦n  eli ¥̀
         egwie ,egw ,gwie ,`yp ,dlr ,elcad ,licad ,dcr ,mkn hrnd/mkl ax ,ldw

 xERi ¦q ©A minrt d¥A §x ©d  K©M-lŸM xfFg ûxŸy F` dl̈ ¦n ©d  dn̈l̈  mk §z ©r ©c§l  .xfFgy ûxŸy F` dl̈ ¦nA ExgA .6
?xfeg yxeyd e` dlndy dfn micnel dn  ?dẍf̈ ©g ©d ly zErn̈ §y ©nd  d ©n  ?d¤fd

dgezR dl`y

-16- xtqn dcear sc
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Lesson 4

Note: This lesson is a long lesson and might require an hour-long session. If that is not
possible, you can divide the lesson into two in between lesson segments 5 and 6.

Lesson summary:

In this lesson, students study the punishment that Korah, the 250 leaders, Datan,
and Aviram suffer.  A number of themes surface in this section.  The major theme is that
of retribution and punishment.  Students will think about whether the punishment fits the
crime and is fair.  Students will compare the two different punishments that were given
and will evaluate which one they think is more severe.

A second important theme in these verses is the idea that association with evil
people will lead to evil.  In these verses, God and then Moshe instruct the innocent to
separate themselves from the evil people.  A third theme that arises out of these verses
is the question of whether observing evil without speaking out makes one evil.  To what
extent are the rest of the people responsible for the rebellion of Korah and his followers
because they did not speak up in favor of Moshe and Aharon?

I.  Objectives

Students will be able to:
Recognize the fact that Korah and his followers are carrying out Moshe’s original
directions in verses 18-19.
Recognize the pattern of God wanting to kill the whole people and Moshe standing
up for them and saving them from death.
Evaluate to what extent the people are or are not responsible for the rebellion of
Korah and his followers.
Evaluate the idea that one can become evil by associating with people who do evil.
Use a midrash to shed a new light on the text.
Identify the two punishments that God gives and which punishment was given to
which group.
Discuss whether the punishment fits the crime in each of the two cases.

Access Skills
8. Identify a play on words that leads to a moral notion: midah kineged midah.

Identify key word: dcr

Identify key miyxy: .`.y.p ,.l.d.w ,.g.w.l ,.l.c.a ,.d.l.r
11. Isolate the yxy from the Biblical form of the word and then find another word with
the same yxy.

1.

2.

3.

4.
5.
6.

7.

9.
10.
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II.  Preparation

A.  Lesson segments

1. dkxa
2. Anticipatory set
3. Analysis of verses h''i-g''i
4. Class activity: evil by association
5. Analysis of verses e''k-'k
6. Analysis of verses c''l-f''k
7. Analysis of verses d''l

B.  Student supplies

Pages 16-22 in dcinl zxaeg
A complete TaNaKH

III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to email, place
Post-it© Notes on the bulletin board.
:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

Anticipatory set
Instruct students that they are to pretend that they are the dispensers of justice in

the world.  Ask them to write down what punishment they would give Korah and his
followers and what punishment they would give Datan and Aviram.  For each
punishment, they should explain why they chose that particular punishment.

3. Analysis of verses  h''i-g''i

Students complete in hevruta the following page  in the dcinl zxaeg.  Make sure
each hevruta has one student who was originally in the Korah group and one student
who was originally in the Datan and Aviram group.  Each time this lesson calls for
hevruta, use the same hevrutot that you are using for this lesson segment.

2.
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FzŸ §g ©n  Wi ¦̀  Eg §w¦I ©e gi1z ¤xŸh §w  m ¤di¥l£r  Eni ¦UÏ ©e  W ¥̀  m ¤di¥l£r  Ep §Y¦I ©e2d ¤WŸnE c¥rFn  l ¤dŸ̀  g ©z ¤R  Ec §n ©r«©I ©e
:d «̈c¥r«̈dÎlM̈Îl ¤̀  'dÎcFa §k  ̀ ẍ¥I ©e  c¥rFn  l ¤dŸ̀  g ©z ¤RÎl ¤̀  dc̈¥rd̈ÎlM̈Îz ¤̀  g ©xŸw  m ¤di¥l£r  l ¥d §w©I©e hi :oŸ «x£d«©̀ §e

----------dxeza yetig----------
  (hi weqta Elkz̈ §q ¦z :fnx) ?g ©wl̈  i ¦n  -  "Eg §w¦I ©e" .1ezcre gxw

  ?yxŸy ©d dn - "Eg §w¦I ©e".2.g.w.l

   ?yxyd FzF` mr d̈l ¦n Epi`x dfd wxta mFwn dfi` cFra
  :wEqt    `

  ?g ©wl̈  i ¦n ,`edd wEqta.yi` 250 ,oe`e mxia` ozc ,gxw

 miweqta zeyrl mdilr dev dyny dn miyer ezcre gxw ,g''i wEqta  f-e

(f-d miweqta dyn ixac z` exkfz) ezcre gxwl eiykr dxwi dn ,mkzrcl
dgezt dl`y

-17- xtqn dcear sc

4. Class activity: Evil by association

This next lesson segment consists of a role play that helps students think about
the idea of of becoming evil by associating with evil. The idea of separating oneself from
evil is very prominent in the verses that follow.

Choose four students to act in the role play.  Hand each of them a piece of paper.
Three of the papers should tell the students to act in an inappropriate and rude manner
toward the teacher.  The fourth piece of paper should instruct the fourth student to
behave spontaneously but to stay close to the other three students.  (You may wish to
set up four desks in a cluster and ask these four students to sit at these desks).
These pieces of paper can be found on the last page of this madrikh.  Don’t tell the rest
of the students that the group of four has been given special instructions.  Ask them to
watch and observe.

.3

.4

.5

.6

1. - ezY §g ©nfire pans
2.-  z ¤xŸh §w incense
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In this role play, you, yourself, will play the teacher.  Tell the four students that

recess has been cancelled because you needed more time to teach Torah.  Three of
the students will be very rude and will complain.  Observe how the fourth student
behaves. Regardless of how the fourth student behaves, point to all four of the students
and tell them to get up and go to the office.  The idea is that you are grouping all four
students together despite the fact that only three of them are misbehaving.

     1. What did you notice in this role play?
     2. Were all of the students misbehaving initially?

Then tell the students what directions all the students had received.

Why did  (name of the fourth student) eventually start acting inappropriately herself?

 What are the two dangers of sitting next to or associating with people who do the wrong
thing?  (1. you might get punished unjustly 2. you might actually begin to do the wrong
thing yourself.

Before this discussion ends, instruct students to look for these ideas in the verses
they are about to study.

Analysis of verses e''k-'k

Students complete the following page in the dcinl zxaeg in hevruta. Use the
same groups that you had in segment 2.

5.
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El §R¦I ©e ak :r©b «̈x §M  mz̈Ÿ̀  d¤N ©k£̀«©e  z Ÿ̀G ©d  dc̈¥r«̈d  KFY ¦n  El §cÄ ¦d `k :xŸ «n ¥̀l oŸx£d«©̀ Îl«¤̀ §e  d ¤WŸnÎl ¤̀  'd x¥A ©c§i ©e k
sŸ «v §w ¦Y  dc̈¥r«̈dÎlM̈  l ©r §e  ̀ ḧ¡g«¤i  cg̈ ¤̀  Wi ¦̀ d̈  xÜÄÎlk̈§l zŸgEx«̈d  i ¥dŸl-¡̀  l- ¥̀  Ex §n Ÿ̀I ©e  m ¤di¥p §RÎl ©r1x¥A ©c§i ©e bk :

Elr̈«¥d  xŸn ¥̀l  dc̈¥r«̈dÎl ¤̀  x¥A ©C ck :xŸ «n ¥̀N  d ¤WŸnÎl ¤̀  'd2mẅÏ ©e dk :m «̈xi ¦a£̀«©e  oz̈C̈  g ©xŸwÎo ©M §W ¦n§l ai ¦aQ̈ ¦n
 x¥A ©c§i ©e ek :l«¥̀ ẍ §U¦i i¥p §w ¦f  eiẍ£g«©̀  Ek§l«¥I ©e  mẍi ¦a£̀«©e  oz̈C̈Îl ¤̀  K¤l¥I ©e  d ¤WŸn dc̈¥r«̈dÎl ¤̀`p̈ ExEq xŸn ¥̀l3l ©r ¥n

EtQ̈ ¦YÎo ¤R  m ¤dl̈  x ¤W£̀Îlk̈ §A  Er §B ¦YÎl«©̀ §e  d¤N ¥̀ d̈  mi ¦rẄ §x«̈d  mi ¦Wp̈£̀ «̈d  i¥l¢d«̀̈4:m«̈z`ŸH ©gÎlk̈ §A
----------dxeza yetig----------

oxd`ne dynn 'd ywan dn ,`''k weqta
                                                                        micxendn mnvr z` licadl

  ?a''k weqta 'd§l mi` §xFw oxd`e dyn Ki` .2                           xÜÄÎlk̈§l zgEx«̈d i ¥dl-¡̀  l- ¥̀

  ?mrd lŸk z` ci ¦n §y ©d§l dvFx in ,`''k weqta    'd

?'d ipira mdly `hgd d ©n  ?mrd lŸk z` ci ¦n §y ©d§l dvFx 'd dn̈l̈  mk §z£r ©c§l
la` gxwl mitxhvn `l md ile` e`  .eypri md mb okle ezcre gxwl sxhvn mrd x`y ik ile`

         .gxw cbp mixacn `le mdly mibidpnd lr mipbn `l ok mb md

  ?l`xyi ipa lr o¥bn̈ in ,a''k weqtaoxd`e dyn

mrd lŸk z` ci ¦n §y ©d§l dvFx 'd .6
l`xyi ipa lr mi¦p ¦b §n oxd`e dyn

(av ©n ©d z` Ex`zz) ?dfd mbcd z` mzi`x xaM xacna xtqa dti ¥̀
'de opelzn mrd .`''i xacnaa mbc eze` epi`x mb  .(el-ek: c''i xacna) milbxnd xetiqa

xacnaa mbcd eze` mr mewn cer .wiqtn y`de 'dl lltzn dyn  .mrd z` cinydl ligzn
.ecbp rxd oeyl dxac `idy ixg` mixn z` `txl 'dl lltzn dyn  .b''i-` :a''i

-18- xtqn dcear sc

.1

.3

.4

.5

1. = sŸ «v §w ¦Yget angry
2. = Elr̈«¥dwithdraw
3.= `p̈ ExEqremove yourselves
4.=  EtQ̈ ¦YÎo ¤Rwiped out
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.'g wEqta oxd`e dyn ly dUrnd oial a''k wEqta oxd`e dyn ly dUrnd oiA Eeyd  .7
 ?dnFc d ©neipt lr ltep dyn
 ?dpFy d ©n.mdipt lr miltep oxd` mbe dyn mb dt ,eipt lr ltep dyn wx 'g weqta

   ?`''k weqta dl ¦n dfi`l zFnFc e''k weqta "`p exeq" §e c''k weqta "Elr̈«¥d" mi¦l ¦n ©d  .8     elcad
:`lahd z ¤̀  Eni¦l §y ©z

miki ¦x §v  i ¦n ¦n
             ?wgxz ¦d§l

?d¤eEvn in dyrn d¤e ©v §n  i ¦n
dŸf

 d©l ¦nd̈ wEqt

"z`fd dcrd" oxd`e dyn 'd El §cÄ ¦d `''k

"gxw okyn" oxd`e dynl
mrl cibdl

'd Elr̈ ¥d c''k

mi¦Ẅp£̀ «̈d i¥l¢d«̀̈ "
"d¤N ¥̀ d̈ mi¦rẄ §x«̈d

l`xyi mr dyn `p ExEq e''k

?mi ¦rÿ §xd miyp`dn wgxz ¦d§l aEyg dn̈l̈ dyn i ¦tl  .9
                                                                          mz`hg lka etqz ot"

?r ©yẍ §n  zEl §cÄ ¦d F` zewgxz ¦d ly oi §p ¦rd lr dÿ©b §c ©d yi dn̈l̈ mkzrc¦l  .10
m` cxnl etxhvi miyp` ile` .mziyr wxy dzkd zlertl dxeyw z`fd dl`yd .dgezt dl`y
                   ("epkyl ie`e ryxl ie` i''yx ly milna)  micxeny miyp`l miaexw icn xzei md

-19- xtqn dcear sc
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) f''k wEqR sFqA cg` lk `vnp dti` d ῭ §xn̈y  dp̈En §z  Exii ©v  .11labelozc ,l`xyi ipA ,oxd`e dyn
(gxwe ,mxia`e ozc ly mi¦pÄde  ,mi ¦yp̈ ©d ,mxia`e

-20- xtqn dcear sc

Note: We do not know with certainty where Korah and the 250 people are. Korah might
be with Datan and Aviram (since they are at gxw okyn). Or he might be near the ld`
cren offering up his fire pan (see verse 18-19).  Discuss this textual ambiguity with your
students.  Begin the discussion by having student volunteers read the relevant verses
(18-19, 27) and then ask them where they think Korah is. Tell students that they must
back up their answer with words from the Torah. You might want to have every student
write down their guess as to Korah’s whereabouts as well as the words on which that
guess is based and then have a discussion.
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6. Analysis of verses c''l-f''k

Students work in the same groups to study the verses pertaining to the
punishment of Datan and Aviram.

Elr̈«¥I ©e fk1mi ¦aS̈¦p  E` §vï  mẍi ¦a£̀«©e  oz̈c̈ §e  ai ¦aQ̈ ¦n  mẍi ¦a£̀«©e  oz̈C̈  g ©xŸwÎo ©M §W ¦n  l ©r ¥n2m ¤di ¥W§pE  m ¤di¥l¢d«̀̈  g ©z ¤R

m«̈R ©h §e  m ¤di¥p §aE3:Ÿ̀lÎi ¦M  d¤N ¥̀ d̈  mi ¦U£r«©O«©dÎlM̈  z ¥̀  zFU£r«©l i ¦p ©gl̈ §W 'dÎi«¦M  oEr §c«¥Y z Ÿ̀f §A  d ¤WŸn  x ¤n Ÿ̀I ©e gk
z ©C ªw §tE  d¤N ¥̀  oEz ªn§i  mc̈ ῭ «̈dÎlM̈  zFn §MÎm ¦̀ hk :i «¦A¦N ¦n4Îm ¦̀ §e l :i ¦p «̈gl̈ §W 'd Ÿ̀l m ¤di¥l£r  c ¥wR̈¦i  mc̈ ῭ d̈ÎlM̈

`x §a¦i  d ῭ i ¦xA5dr̈§l«̈aE  d̈i ¦RÎz ¤̀  dn̈c̈£̀ «̈d  dz̈ §v«̈tE 'd6dl̈Ÿ̀ §W mi¦I ©g  Ec §x«̈i §e  m ¤dl̈  x ¤W£̀ÎlM̈Îz ¤̀ §e  mz̈Ÿ̀
Ev£̀«¦p  i ¦M  m ¤Y §r ©ci«¦e7r ©wÄ ¦Y©e  d¤N ¥̀ d̈  mi ¦xä §C ©dÎlM̈  z ¥̀  x¥A ©c§l  FzŸN ©k §M  i ¦d§i«©e `l :'dÎz ¤̀  d¤N ¥̀ d̈  mi ¦Wp̈£̀ «̈d8

x ¤W£̀  mc̈ ῭ «̈dÎlM̈  z ¥̀ §e  m ¤di ¥Y«̈AÎz ¤̀ §e  mz̈Ÿ̀  r©l §a ¦Y©e  d̈i ¦RÎz ¤̀  u ¤x ῭ d̈  g ©Y §t ¦Y©e al :m«¤di ¥Y §g ©Y  x ¤W£̀  dn̈c̈£̀ «̈d
KFY ¦n  Ec §a Ÿ̀«I ©e  u ¤x ῭ d̈  m ¤di¥l£r  q©k §Y©e  dl̈Ÿ̀ §W mi¦I ©g  m ¤dl̈  x ¤W£̀Îlk̈ §e  m ¥d  Ec §x¥I ©e bl :WE «k §x«̈dÎlM̈  z ¥̀ §e  g ©xŸw§l

Eqp̈  m ¤di ¥zŸ «ai ¦a §q  x ¤W£̀  l ¥̀ ẍ §U¦iÎlk̈ §e cl :l«̈dT̈ ©d9:u ¤x«̀̈ d̈  Ep¥r̈l §a ¦YÎo ¤R  Ex §n«̀̈  i ¦M ml̈Ÿw§l
----------dxeza yetig----------

:r ©h ¤wd iwlg§l  z ¤x ¤zFM Ep §z
 :l - gk mi ¦wEqRdyn ly mixacd ,`eaiy yperl ozep dyny xe`zd

 :bl - `l mi ¦wEqR                                       envr yperd

?gk wEqRa dyn ly dxhnd dn
                                              envr lya `le 'd gilyk lret `ede ea xga 'd

?mircei mz` ji`  ?dl`d milnd z` dyn xne` inl
                                        .iyily seba mxia`e ozc lr xacn `ed ik ,l`xyi ipal

  ,mk §z ©r ©c§l - "i «¦A¦N ¦n Ÿ̀lÎi ¦M" .` dn?orFh `Ed dn  ?dyn aln `l
                                                                                   dgezt dl`y
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.1

.2

.3

1.= Elr̈«¥I ©ethey withdrew
2. = mi ¦aS̈¦p next to
3.= m«̈R ©h §elittle ones
4. = c ¥wR̈¦i /z ©C ªw §tEthe lot/will be dealt to them
5. = `ẍ §a¦i  d ῭ i ¦xAa new creation, something unheard of
6.= dr̈§l«̈aEswallow
7. = Ev£̀«¦pspurned/ despised
8. = r ©wÄ ¦Y©eburst open
9. = Eqp̈ran away
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:yxcnd z` e`xwz .a

gxw  .dfEf §n  Ki ¦xv̈ ,oM :x ©n ῭  dyŸn  ?dfEf §n   Ki ¦xv̈ `Ed - mi ¦xẗ §q  ̀ ¥ln̈ z¦i ©A ... :dynl xn`e gxw u ©tẅ
 z ¤x ¤hFt dẍFz ©d §n zFiyxt i ¥z §y  l ©a ῭  ,dfEf §n dk̈i ¦x §v dlªk  dẍFz ©d  lM  m ¦r z¦i ©A :xn`(exempts)z¦i ©A ©d z`

'dn mi ¦̀ Ä Ÿ̀l El ¥̀  mi ¦xä §c  ?dfEfn ©d on.mi ¦̀ Ä  m ¥d  L §A¦l ¦n ,

?dfd yxcnA dyn ly zEbi ¦d§p ©n ©d c¤b¤p gxw ly dp̈r̈ §hd dn .b
                           .miipeibd mpi` mdy iptn ,'dn `l mde miwgd lk z` `xFa dyny

  ,yxcnd i ¦t§l - "i «¦A¦N ¦n  ̀ ŸlÎi ¦M".c dn?orFh `Ed dn  ?dyn aln `l
                     .'dn mi`a mdy oreh `ed ..zeevnde miwgd xewn `l `Edy orFh dyn

dn ,h''k wEqR i ¦t§l  ,d ©n  (lÿn̈§l  dl̈ ©g ©n ¦n F` zEpw §f §n) mc` lk Fn §k  mi ¦z ¥n mxia`e ozc m ¦̀
?mircei

                                                                            dyn z` gly `l 'dy

?mircei dn 'l wEqR i ¦t§l ,mxia`e ozc z` z¤l¤kF` §e  z ©g ©z §t¦p  dn̈c̈ ©̀d  m ¦̀   .5
                                                                   'd z` Eqirkd mxia`e ozcy

"Ec §x¥I©e  ?"c ©xï" ly K ¤t ¥d ©d dn - "m ¤dl̈  x ¤W£̀Îlk̈ §e  m ¥ddlr
  ?dfd yxeyA mxia`e ozc Ey §n ©z §y ¦d miwEqt eli`A                c''i ,a''i

  ?dl`d miwEqtA Exn` m ¥d dn                     dlrp `l

?dfn micnel dn .9
df .dnc`l dcixi mr mze` yiprn 'd okle "dlrp `l" exn` mxia`e ozcy `id zg` zexyt`

ozc ly yperde `hgd xywl mikxc cer `evnl mileki mihpcehqd .dcn  cbpk dcn ly `nbec
                                                           .mxia`e

 (A''l §e f''M miwEqRA ElM ©z §q ¦z :f ¤n ¤x) ?d¤Ÿf ©d ypFr ©d  z ¤̀  lAi ¦w  i ¦n .10
ok mb gxw m` a''l weqtn xexa `l .dfd yperd z` elaw mxia`e ozcy f''k weqtn xexa

                                                                                                 .dkk yiprd
Students should walk out of this lesson segment understanding that there is ambiguity
with regard to Korah’s death.

(zqwhd i ¦t§l) dk̈M̈  Eai ¦b ¥d  m ¥d  dn̈l̈ ?ypFr̈l l ¥̀ ©xy¦i i¥pA l ¤y daEb §z ©d  d ©n .11
                                                        .dl`y ecxi md mby ecgt md ik egxA md
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Analysis of verses d''l

In this lesson segment, students examine the fate of the 250 men who rebelled
against Moshe and Aharon. They should continue in the same groups.

:z ¤xŸ «h §T ©d i ¥ai ¦x §w ©n  Wi ¦̀  m¦i ©z`n̈E  mi ¦X ¦n£g«©d  z ¥̀  l ©k Ÿ̀Y©e 'd z ¥̀ ¥n  d ῭ §v«̈i  W ¥̀ §e dl
----------dxeza yetig----------

(zExÿt` lŸM c©i§l ? F` , Ÿ̀l ,o¥M  Ea §zk ¦z) ?d¤f ©d  wEqt §A xÄEc §n  i ¦n  l ©r
okyi` 250

  `lmxia`e ozc
   ?gxw

There is little reason to think that Korah is included in this group.  Yet, since it is not
entirely clear whether he was swallowed up by the earth, it is possible that he is
included in this group of 250 men. Thus, we leave it as a question mark. `l is also
correct next to Korah, since his death is never explicitly mentioned .

    ?yi ¦̀  250¦l  dxFz ©d z¤p ¤zFp iEpiM d¤fi ¥̀  z` .2        zxhwd iaixwn

(g''i wEqtA El §Mz §q ¦z :fnx) ?yi ¦̀  250¦l  iEpi ¦Md FzF` z` dxFz ©d z¤p ¤zFp  dn̈l̈

                                      .dyn ze`xed itl zxhw eaixwde zezgn egwl md ik

?yi ¦̀  250§l dxw d ©n
                                                                                    y`n Ezn md

mi ¦WŸc §w  mN̈ªM  dc̈¥r«̈dÎlk̈") mdly dp̈ ©r §h ©d §e dl`d miyp`d l ©r micnFl dn ,'f-'d mi ¦wEqR  i ¦t§l .5
?y ¥̀ Ä  Et §x §y¦p  m ¥d §y dcaerdn ("'d l ©d §wÎl ©r  E` §V©p §z «¦Y  ©rEC ©nE 'd mk̈Fz §aE

micnel mb ..zenl ila zxhw aixwdl milekiy mipdkd x`yle oxd`l yiy zekfd z` mdl oi`y
                                  .mrd z` bidpdl mda xga `l 'dy 'd weqta dyn ixacn

.exiaqz  ?md¤̈l ¤y  r ©y ¤R©l  mi ¦̀ ¦z ©n mdly ypFrd m`d ,mk §z£r ©c  i ¦t§l .6
dyn dnl daq oi` okle mieey mlky eprh yi` 250dy iptny `id zg` zexyt` .dgezt dl`y

 mleky giken mdly yperd ,bidpdl mikixv oxd`e mpi`aixwdl mileki mipdkd x`ye oxd` .mieey
     .cg` lkl mipey miciwtz yiy giken mdly zend  .mileki `l yi` 250de zenl ila zxhw
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Lesson 5

Lesson summary:

In this lesson, students study a Mishnah from Pirkei Avot that mentions the story
of Korah as an example of a miny myl dpi`y zwelgn.  They must first try to define the
key concept of the Mishnah: miny myl. They will then be assigned a final project that
they may begin in class that incorporates this Mishnah, the Korah story, and a conflict
from students’ personal lives or current events.

I.  Objectives

Students will be able to:
Read and understand a Mishnah.
Determine the connection between the Mishnah and Bamidbar 16.
Interpret why the Mishnah specifically chooses the Korah story as an example of a
miny myl dpi`y zwelgn
Find an example from their personal lives or from current events of one of the two
types of conflict about which the Mishnah speaks.
Write a final essay that incorporates the Mishnah and the Korah story.

II.  Preparation

A.  Lesson segments

1. dkxa
Reading of the Mishnah as a class.
Distinguishing between  a m¦i ©nẄ  m ¥W§l  ̀ i ¦d ¤W  z ¤wFl£g ©n  and a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n
in pairs.
Join every two pairs together to share their charts.

5. Final project assignment

B.  Student supplies

Pages 23-25 in dcinl zxaeg
A complete TaNaKH

III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to email, place
Post-it© Notes on the bulletin board.

1.
2.
3.

4.

5.

2.
3.

4.
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:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

Reading of the Mishnah as a class.

Begin by having various student volunteers read the Mishnah aloud. This Mishnah
has a definite rhythm and after this rhythm is found, students may have an easier time
understanding the Mishnah. After the Mishnah has been read 5-7 times aloud, ask
students to summarize the basic meaning of the Mishnah in English. Once you think
students have a basic understanding of the Mishnah, split them into groups so they can
work on the questions.

     3. Distinguishing between  a m¦i ©nẄ  m ¥W§l  ̀ i ¦d ¤W  z ¤wFl£g ©n  and a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.

2.
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f''i :d zFa`z ¤wFl£g ©n lM̈1m¦i ©nẄ  m ¥W§l `i ¦d ¤W2.m¥I ©w §z ¦d§l  DẗFq ,3

 .m¥I ©w §z ¦d§l  DẗFq oi ¥̀  ,m¦i ©nẄ  m ¥W§l  Dp̈i ¥̀ ¤W §e
i` ©O ©W §e  l¥N ¦d  z ¤wFl£g ©n Ff ?m¦i ©nẄ  m ¥W§l  ̀ i ¦d ¤W  z ¤wFl£g ©n  ̀ i ¦d  Ffi ¥̀4 .

 :Fzc̈£r lk̈ §e  g ©xŸw  z ¤wFl£g ©n Ff ?m¦i ©nẄ  m ¥W§l  Dp̈i ¥̀ ¤W §e

:dlahd z ¥̀  Eni¦l §y ©z .1

m ¥W§l dp̈i ¥̀ ¤W  z ¤wFl£g ©n
m¦i ©nẄ

m ¥W§l  ̀ i ¦d ¤W  z ¤wFl£g ©n
m¦i ©nẄ

mi ¦yp̈£̀d̈ ly dẍḧ ©n ©d  d ©n
?zwFl£g ©nd z` miligzny

z` miligzny mi ¦yp̈£̀d̈  Ki ¥̀
mz̈£r ©c  z ¤̀  mi ¦bi ¦v §n zwFl£g ©nd

?mdizFpElz §e

z ¤̀  l¥¦A ©w §n  oFy` ¦xd cv̈ ©d  m ¦̀ ©d
 (llM K ¤x ¤c §A) ?mivFx m ¥dy d ©n

( Ÿ̀l F` oM) ?mi ©w §z ¦d§l  dẗFq

-24- xtqn dcear sc

Join every two pairs together to share their charts.

Final project assignment:
Students write an essay in which they evaluate the Mishnah’s classification of

Korah’s claim as a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.  They first write a paragraph about
whether they agree with this classification and why.  They should treat Korah’s
argument and Datan and Aviram’s argument separately, writing for each one whether
they think it belongs in the category of a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n or a dpi` ¤W  z ¤wFl£g ©n
miny my.  Students may disagree with the Mishnah. For both Korah and Datan and

4.

5.

1. -  z ¤wFl£g ©ndispute
2.- m¦i ©nẄ  m ¥Wl for the sake of heaven (not for our own personal gain or glory)
3.-  m¥I ©w §z ¦d§l  DẗFqthe purpose of that dispute will be achieved
4. - i` ©O ©W §e  l¥N ¦dTwo rabbis of the Mishnah who would often disagree about matters of Jewish law.
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Aviram’s arguments, students must explain why they classify them as they do using
the elements contained in the chart.

After discussing how they would classify the arguments of Korah and Datan and
Aviram, students provide one example from their own lives and one example  from
current events -- one of a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n and one of a m ¥W§l  dp̈i ¥̀ ¤W  z ¤wFl£g ©n
m¦i ©nẄ.  Encourage students to look in newspapers and magazines for current conflicts
and to ask family members to help them remember times they complained or were
angry.  It doesn’t matter which type of z ¤wFl£g ©n comes from current events and which
comes from students’ personal lives as long as one is of a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n
and one is of a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.

Students then compare and contrast these four conflicts using the elements
provided in the chart to help them with this comparison. At the very end of the essay,
students must rewrite this Mishnah, redefining each type of  zwelgn and providing
two examples of each type of zwelgn (using the four examples they brought in their
Mishnah).

Here is the final project assignment that is found in the dcinl zxaeg:

For your final project, you will be writing an essay on the difference between a
m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n and a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.

You will first discuss the claims of Korah and his camp and of Datan and Aviram
and decide whether each zwelgn was miny myl.  Do you agree with the Mishnah
that Korah’s claim is an example of a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n?  Would you put
Datan and Aviram’s claims in the same category?  For both Korah’s and Datan’s and
Aviram’s claim, you must state why you are classifying their words in the way that you
are.  In order to help you do this, use the questions included in the chart on page 23
of the dcinl zxaeg on the nature of the conflict.

 You will then bring an example from your personal life of either a `id ¤W  z ¤wFl£g ©n
m¦i ©nẄ  m ¥W§l or a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.  Ask parents and siblings to help you think
of times when you complained to them, criticized them, or argued against them.  Use
one of these examples and explain whether it is a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n or a
m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n and why.  Again, use the questions from the chart on the
nature of the conflict to help you explain your classification.

Next, bring an example from current events of either a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n or
a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n (whichever one you did NOT choose for the previous
example).  Use newspapers or magazines to help you find a current zwelgn.  Explain
why you chose this conflict as an example of a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n or a z ¤wFl£g ©n
m¦i ©nẄ  m ¥W§l  dpi` ¤W.  Again, use the questions from the chart on the nature of the
conflict to help you explain your classification.

Finally, rewrite the Mishnah using your own examples of a m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n
m¦i ©nẄ and a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.
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In summary, your essay should include:

Introduction
Whether the  zwelgn of Korah was m¦i ©nẄ  m ¥W§l and why (using the questions from
the chart as a guide for your explanation).
Whether the  zwelgn of Datan and Aviram was m¦i ©nẄ  m ¥W§l and why (using the
questions from the chart as a guide for your explanation).
An example of a zwelgn from your personal life and an explanation of whether it
was m¦i ©nẄ  m ¥W§l (using the questions from the chart as a guide for your
explanation).
An example of a zwelgn from current events that is the other kind of zwelgn than
in paragraph IV. Explain why this current zwelgn is or is not m¦i ©nẄ  m ¥W§l and why
(using the questions from the chart as a guide for your explanation).
ON A SEPARATE PIECE OF PAPER: Rewrite the Mishnah using your own
examples of a m¦i ©nẄ  m ¥W§l  ̀ id ¤W  z ¤wFl£g ©n and a m¦i ©nẄ  m ¥W§l  dpi` ¤W  z ¤wFl£g ©n.

When you rewrite the Mishnah, make sure to fill in these blanks:

.m¥I ©w §z ¦d§l  DẗFq ,m¦i ©nẄ  m ¥W§l `i ¦d ¤W  z ¤wFl£g ©n lM̈
.m¥I ©w §z ¦d§l  DẗFq oi ¥̀  ,m¦i ©nẄ  m ¥W§l  Dp̈i ¥̀ ¤W §e

 ?m¦i ©nẄ  m ¥W§l `i ¦d ¤W  z ¤wFl£g ©n `i ¦d  Ffi ¥̀two examples.
 ?m¦i ©nẄ  m ¥W§l  Dp̈i ¥̀ ¤W §e.    two examples

26-25- xtqn dcear itc

I.
II.

III.

IV.

V.

VI.
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Lesson 6

Lesson summary:

In this lesson, students have the opportunity to share some of the ideas that they
generated in the process of writing their essays.  There will be two debates.  One on
whether the zwelgn of Korah was miny myl and one on whether the zwelgn of Datan
and Aviram was miny myl.  These debates allow students to use their sharpened
definitions of the miny myl as well as to defend the positions they argued in their
essays.

II.  Preparation

A.  Lesson segments

1. dkxa
Dividing students into four groups
Preparation of initial arguments.
The Korah debate
The Datan and Aviram debate
Summary:  What have we learned about Moshe, B’nei Yisrael, and God in this
segment?
miciwtza rhwd lk  :dti d`ixw
rhwd lk-- dwezy d`ixw

Teachers’ supplies:
Signs for the four corners debate are at the end of this guide.

.miny myl dzid gxew ly zwelgnd

.miny myl dzid `l gxew ly zwelgnd

.miny myl dzid mxia`e ozc ly zwelgnd

.miny myl dzid `l mxia`e ozc ly zwelgnd
III. Teaching Procedures

1. ‰dxez ixaca weqrl...Š  :dkxa

Remind your students that if they have any questions they should write them
down in their assignment notebooks during the lesson and email them to your special
e-questionbox address when they are at home.  If you do not access to email, place
Post-it© Notes on the bulletin board.

2.
3.
4.
5.
6.

7.
8.

B.
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:dxen

mz` axrd  .zia ixeriyl mkly zFxagnd jFza mkly zel`yd z` aFzkl dywaa
.zFl`y liaya zcgeind zaFzkl ipFxhw`l` x`Fca zFl`yd z` gelyl mileki

Dividing students into four groups.

Post four signs in the four corners of the room.  Label them as follows:

.miny myl dzid gxew ly zwelgnd

.miny myl dzid `l gxew ly zwelgnd

.miny myl dzid mxia`e ozc ly zwelgnd

.miny myl dzid `l mxia`e ozc ly zwelgnd

Students must choose one of four groups.

One group will argue that the zwelgn of Korah was miny myl.
The second group will argue that the of Korah was not miny myl.
The third group will argue that the zwelgn of Datan and Aviram was miny myl.
The fourth group will argue that the zwelgn of Datan and Aviram was not miny myl.

(Each student could obviously choose two of the four groups. At the outset, tell students
to choose the position they feel most strongly about.  You may then even out the groups
but try to keep students in a group whose position they agree with.)

Preparation of initial arguments

Within each group, students should read the relevant part of their essay (either
the part on Korah or on Datan and Aviram).  After hearing everyone’s opinion, the group
should prepare an opening argument. The group should designate one student to
present this argument. The opening argument should be no longer than two minutes.

The Korah debate.

The two groups that are debating Korah’s argument face each other (the
students in the Datan and Aviram groups are the audience members).  Each group
presents its opening argument.  Each group is then allowed one challenge to the other

2.

3.

4.
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group (2 minutes).  Each group is then allowed one rebuttal (two minutes). After this, the
audience members may ask questions of either group and the group is given one
minute to answer.

The Datan and Aviram group.

Same as number 4. This time the Datan and Aviram groups debate each other
and the Korah groups serve as audience members.

Note to teachers: After this lesson, collect students essays and their new versions of
the Mishnah. Hang up each student’s rewritten Mishnah. Give students time at some
later point to circulate throughout the class and read each other’s Mishnaot. Every
student should choose a partner and each should explain their personal Mishnah to the
other one.

5.
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6.  Refer to the chart depicting “What did  we learn about: God, Moshe and/or the
Israelites.”  Write an entry under the appropriate columns.  Symbols for the chart are in
Teacher Supplies #Bemidbar1,2,6,10:2-4. Adding to this chart will be a regular activity
at the end of many units in Bemidbar.

:dxen

rhwdn l`xyi ipa lre ,dyn lr ,‡d lr Epcnl dn :mil`Fy Epgp` ,mincew mixErya Epiyry Fnk
?dfd

l`xyi ipa

.oexd`e dyn cva mpi` i"a
ixg` aewrl milelr i"a

.ezcre gxew
.mippelzn i"a

zegkep z` "mi`ex" i"a
.'d

dyn

xy`k oexd` lr obn dyn
.gxew jr xacn `ed

xy`k envr lr obn dyn
.'d mr xacn `ed

on `vei xac ywan dyn
lawn `ede ,'dn llkd

.eze`
ipa lr mipibn oexd`e dyn

.qrek 'd xy`k l`xyi

‡d lew

`ed x`yk dynl aiywn 'd
dxfr ywan

dl` z` yiprn d
dyn zeknq z` mini`ny

.oexd`e
lk z` cinydl oken 'd

  .mrd

6  .miciwtza rhwd lk  :dti d`ixw

7.  rhwd lk-- dwezy d`ixw
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   f i-f h miwxt    gxw zyxtdxenl ceiv

   Behave in an inappropriate and rude way towards your teacher.
   For instance, do not listen while she is speaking, talk while she
   is talking, interrupt her, or do anything else you can think of that
   is inappropriate.

   Behave in an inappropriate and rude way towards your teacher.
   For instance, do not listen while she is speaking, talk while she
   is talking, interrupt her, or do anything else you can think of that
   is inappropriate.

   Behave in an inappropriate and rude way towards your teacher.
   For instance, do not listen while she is speaking, talk while she
   is talking, interrupt her, or do anything else you can think of that
   is inappropriate.

   Just act as you would if this were happening in real life (and
   not in a role play.
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z ¤wFl£g ©n ©d
gxew  ly

myl dzid
.miny
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